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I N T R O D U C T I O N  
T h e  p u r p o s e  o f  t h i s  t h e s i s  i s  t o  a r g u e  f o r  a  
r e c o n s i d e r a t i o n  o f  t h e  p o t e n t i a l  v a l u e  o f  i m i t a t i o n ,  
p a r t i c u l a r l y  p r o s e - m e m o r i z a t i o n ,  a s  a  p e d a g o g i c a l  
a p p r o a c h  t o w a r d s  s t y l e .  
B e c a u s e  t h i s  i n v e s t i g a t i o n  b e g a n  a s  a n  a t t e m p t  t o  
a n s w e r  t h e  q u e s t i o n  " I s  s t y l e  t e a c h a b l e ? " ,  C h a p t e r  O n e  
p r e s e n t s  a  l i t e r a t u r e  r e v i e w  o f  t h e  v a r i o u s  h i s t o r i c a l ,  
t h e o r e t i c a l ,  a n d  p e d a g o g i c a l  a p p r o a c h e s  t o w a r d s  s t y l e .  
R e l y i n g  h e a v i l y  o n  a n  a r t i c l e  b y  L o u i s  M i l i c ,  t h e  
c l o s i n g  d i s c u s s i o n  i n  C h a p t e r  O n e  a t t e m p t s  t o  i d e n t i f y  
t h e  c a u s e  o f  t h e  c o n f u s i o n  t h a t  s e e m s  t o  a c c o m p a n y  
d i s c u s s i o n s  o f  s t y l e :  t h e  d u a l  n a t u r e  o f  s t y l i s t i c  
c h o i c e .  D i s t i n g u i s h i n g  b e t w e e n  a  w r i t e r ' s  d e l i b e r a t e  
a n d  a u t o m a t i c  c h o i c e s  n o t  o n l y  c r e a t e s  a  b e t t e r  
u n d e r s t a n d i n g  o f  w h y  s o  m a n y  a p p r o a c h e s  t o  s t y l e  h a v e  
b e e n  e n t e r t a i n e d  b u t  a l s o  p r o v i d e s  a  s t r o n g  a r g u m e n t  f o r  
t h e  v a l u e  o f  c l a s s i c a l  i m i t a t i v e  a p p r o a c h e s  t o  t h e  
t e a c h i n g  o f  s t y l e .  
I n  C h a p t e r  T w o ,  t h e  s t y l i s t i c  v a l u e  o f  o n e  s u c h  
a p p r o a c h ,  p r o s e  m e m o r i z a t i o n ,  i s  r e - e v a l u a t e d  b y  
a p p l y i n g  f i n d i n g s  f r o m  c o n t e m p o r a r y  r e s e a r c h  i n  
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p s y c h o l o g y .  T h e s e  f i n d i n g s ,  d r a w n  f r o m  r e s e a r c h  i n t o  
m e m o r y  f o r  p r o s e ,  m e m o r y  f o r  s u r f a c e  s t r u c t u r e ,  a n d  
m e m o r y  w i t h o u t  a w a r e n e s s ,  s e e m  t o  p r o v i d e  a d e q u a t e  
j u s t i f i c a t i o n  f o r  s e r i o u s l y  r e c o n s i d e r i n g  t h i s  c l a s s i c a l  
a p p r o a c h  t o w a r d s  s t y l e .  I n  t h e  c o n c l u s i o n  o f  C h a p t e r  
T w o ,  a  f r a m e w o r k  f o r  a  f u t u r e  e m p i r i c a l  i n v e s t i g a t i o n  i s  
o u t l i n e d .  
W h i l e  C h a p t e r  T w o  i s  a n  e x t e n s i o n  o f  a n  a r g u m e n t  
p u t  f o r t h  i n  t h e  c o n c l u s i o n  o f  C h a p t e r  O n e ,  e a c h  c h a p t e r  
a t t e m p t s  t o  s t a n d  a l o n e .  F o r  t h i s  r e a s o n ,  a s  w e l l  a s  
f o r  e m p h a s i s ,  r e f e r e n c e s  t o  s o m e  s e c o n d a r y  s o u r c e s  
p r e s e n t e d  i n  C h a p t e r  O n e  a r e  i n t e n t i o n a l l y  r e p e a t e d  i n  
t h e  i n t r o d u c t i o n  o f  C h a p t e r  T w o .  
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C H A P T E R  O N E :  I S  S T Y L E  T E A C H A B L E ?  
I n t r o d u c t i o n  
W h e n  e v a l u a t i n g  s t u d e n t  e s s a y s ,  o n e  o f  t h e  m a r g i n a l  
c l i c h e s '  c o m p o s i t i o n  t e a c h e r s  r e s o r t  t o  i s  " n i c e  f l o w , "  
a  c l i c h e '  s u g g e s t i n g  t h a t  o n e  o f  t h e  m a n y  a p p r o p r i a t e  
m e t a p h o r s  f o r  l a n g u a g e  i s  a  l i q u i d  c o n t a i n i n g  n a t u r a l  
c u r r e n t s  t h a t  g l i d e  r e a d e r s  a c r o s s  a n d  d o w n  a  p a g e .  
L e s s  o f t e n  d o  t e a c h e r s  w r i t e  " n i c e  s t y l e , "  p e r h a p s  
b e c a u s e  t h e  m e t a p h o r  s e e m s  s o  m u c h  c l e a r e r .  A p p a r e n t l y ,  
t e a c h e r s  c a n  d i s t i n g u i s h  b e t w e e n  p l e a s i n g  a n d j o r  
a p p r o p r i a t e  s t y l e s  a n d  n o t  s o  p l e a s i n g  a n d / o r  
i n a p p r o p r i a t e  s t y l e s .  W e  s e e m  t o  u n d e r s t a n d  t h a t  
w r i t i n g  w h i c h  " f l o w s "  p l a c e s  m i n i m a l  d e m a n d s  u p o n  a  
r e a d e r ,  w h i l e  p r e s e n t i n g  t h e  w r i t e r ' s  m e a n i n g  i n  s o m e  
r h e t o r i c a l l y  s a t i s f y i n g  f a s h i o n .  R a r e l y  d o  t e a c h e r s  
w r i t e  " n i c e  f l o w "  o n  e s s a y s  t h a t  l a c k  s u b s t a n c e  o r  f a i l  
t o  a c h i e v e  o v e r a l l  c o h e r e n c e .  I t  s e e m s  t h a t  w e  a t t a c h  a  
g r e a t  d e a l  m o r e  t o  t h i s  c o n c e p t  o f  s t y l e  t h e n  w e  
r e a l i z e .  
H o w  s h o u l d  w e  d e f i n e  s t y l e ?  I n  T h e  P r o s e  S t y l e  o f  
S a m u e l  J o h n s o n  ( 1 9 4 1 )  W . K .  W i m s a t t  a r g u e s  t h a t  i t  i s  
f u t i l e  t o  e v e n  t r y :  
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T h e  o n l y  r e a s o n  a  t e r m  s h o u l d  m e a n  s o m e t h i n g  
i s  t h e  h i s t o r y  o f  i t s  a p p l i c a t i o n ,  t h e  f a c t  
t h a t  i t  h a s  m e a n t  s o m e t h i n g .  •  •  •  [ T ] h e  
m e a n i n g  o f  a  t e r m  i n  a  g i v e n  i n s t a n c e  i s  w h a t  
a n y  m a n  d e c i d e s  t o  m a k e  i t .  •  •  •  ( 3 )  
H e  g o e s  o n  t o  s t a t e  t h a t  " M e a n i n g  i s  t h e  p s y c h i c  e n t i t y ,  
t h e  s o m e t h i n g  i n  t h e  m i n d  - - f o r  w h i c h  m a t e r i a l  i s  n o t  
a d e q u a t e "  a n d  n o t e s  t h a t  a  b a d  s t y l e  r e p r e s e n t s  n o t  a  
d e v i a t i o n  o f  w o r d s  f r o m  m e a n i n g  b u t  a  d e v i a t i o n  o f  a  
r e a d e r ' s  r e c e i v e d  m e a n i n g  f r o m  a n  a u t h o r ' s  i n t e n d e d  
m e a n i n g  ( 9 ) .  W i t t g e n s t e i n ' s  ( 1 9 5 8 )  a p p r o a c h  t o w a r d s  
s t y l e  w o u l d  p r o b a b l y  b e  s i m i l a r  t o  W i m s a t t ' s ,  f o r  h e  
a l s o  a r g u e s  t h a t  t h e  m e a n i n g  o f  a n  i n d i v i d u a l  w o r d  i s  i n  
i t s  u s e  o r ,  a s  A l f r e d  B l o o m  e x p l a i n s ,  " t h e  e f f e c t  i t  i s  
d e s i g n e d  t o  a c h i e v e "  ( 8 ) .  
B u t  i f  s t y l e  i s  t o  b e  a  m e a n i n g f u l  c o n c e p t  i n  t h e  
c o m p o s i t i o n  c l a s s r o o m ,  i f  i t  i s  s o m e t h i n g  i m p o r t a n t  
f o r  u s  t o  t e a c h ,  w e  n e e d  a  c l e a r  a n d  l i m i t e d  d e f i n i t i o n .  
I n  o t h e r  w o r d s ,  w e  n e e d  a  p r a c t i c a l  d e f i n i t i o n ,  o n e  t h a t  
a l l o w s  u s  t o  m e a n i n g f u l l y  a n d  e f f e c t i v e l y  t e a c h  s p e c i f i c  
f e a t u r e s  p e r t a i n i n g  t o  w r i t i n g .  C o n f u s i o n  o v e r  
d e f i n i t i o n  a n d  d o u b t  s u r r o u n d i n g  t h e  a p p r o p r i a t e  
a p p r o a c h  t o w a r d s  t e a c h i n g  s t y l e  a r e  r e s p o n s i b l e  
f o r  t h e  q u e s t i o n  w h i c h  p r o m p t e d  t h i s  i n v e s t i g a t i o n :  I s  
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s t y l e  t e a c h a b l e ?  
I n  w h a t  f o l l o w s ,  I  p r e s e n t  a  b a c k g r o u n d  l i t e r a t u r e  
r e v i e w  o f  v a r i o u s  h i s t o r i c a l ,  t h e o r e t i c a l  a n d  
p e d a g o g i c a l  a p p r o a c h e s  t o w a r d s  s t y l e .  T h e  c o n c l u d i n g  
d i s c u s s i o n  r e l i e s  o n  a n  i m p o r t a n t  d i s t i n c t i o n  m a d e  b y  
L o u i s  M i l i c  r e g a r d i n g  t h e  d u a l  n a t u r e  o f  s t y l e .  T h i s  
d i s t i n c t i o n  a p p e a r s  t o  b e  t h e  s o u r c e  o f  m a n y  o f  t h e  
f o r m e r  p r o b l e m s  a s s o c i a t e d  w i t h  d e f i n i n g ,  t e a c h i n g ,  a n d  
p l a c i n g  s t y l e  w i t h i n  a  t h e o r e t i c a l  c o n s t r u c t .  I n  
a d d i t i o n ,  M i l i c ' s  d i s t i n c t i o n  p r e s e n t s  w h a t  I  
b e l i e v e  t o  b e  a  c o m p e l l i n g  a r g u m e n t  i n  f a v o r  o f  t h e  
p o t e n t i a l  v a l u e  o f  t e a c h i n g  s t y l e  t h r o u g h  c l a s s i c a l  
e x e r c i s e s  i n  i m i t a t i o n .  I n  p a r t i c u l a r ,  i t  s u g g e s t s  t h a t  
t h e  c l a s s i c a l  i m i t a t i v e  p r a c t i c e  o f  p r o s e  m e m o r i z a t i o n  
m a y  b e  a s  v a l u a b l e  a  p r a c t i c e  t o d a y  a s  i t  w a s  o v e r  t w o  
t h o u s a n d  y e a r s  a g o .  
H i s t o r y  
S i n c e  t h e  b e g i n n i n g  o f  r h e t o r i c ,  s t y l e  h a s  b e e n  
d e f i n e d ,  c a t e g o r i z e d  a n d  c l a s s i f i e d ,  i n  r e g a r d  t o :  
1 )  i t s  e f f e c t  u p o n  a  r e a d e r  ( L o n g i n u s ) ,  2 )  i t s  c a u s e s  
( w r i t e r  e t h o s ,  s k i l l  o r  g e n i u s ) ,  a n d  3 )  t h e  i n h e r e n t  
l i n g u i s t i c ,  r h e t o r i c a l ,  c r e a t i v e  a n d  e v e n  m o r a l  
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q u a l i t i e s  o f  t h e  l a n g u a g e  e m p l o y e d .  T h e r e  i s  n o  s i m p l e  
o r  c o n c l u s i v e  d e f i n i t i o n  o f  s t y l e .  
I n  t h e  i n t r o d u c t i o n  t o  R e p r e s e n t a t i v e  E s s a y s  o n  t h e  
T h e o r y  o f  S t y l e  ( 1 9 0 5 )  W i l l i a m  B r e w s t e r  c l a s s i f i e s  f i v e  
a p p r o a c h e s  t o w a r d s  s t y l e .  T h e  f i r s t  a p p r o a c h  v i e w s  
s t y l e  a s  a n  " e x a c t "  o r  " p r e c i s e  e x p r e s s i o n  o f  a n  i d e a ,  
o r  •  •  •  a  k i n d  o f  t h o u g h t "  w h i c h  r e l i e s  h e a v i l y  o n  
" h a r m o n y  b e t w e e n  m a t t e r  a n d  e x p r e s s i o n "  ( x i i i ) .  T h e  
s e c o n d  v i e w  i n c o r p o r a t e s  a u d i e n c e  c o n s i d e r a t i o n s  i n t o  
t h e  f i r s t  v i e w ,  a d a p t i n g  i t s e l f  t o  t h e  r e a d e r s  o n l y  
t h r o u g h  " e f f e c t i v e  e x p r e s s i o n "  ( x i v ) .  T h e  t h i r d  v i e w ,  
s t y l e  a s  p e r s o n a l i t y ,  f o c u s e s  o n  t h e  w r i t e r .  I n  i t s  
b r o a d e s t  s e n s e ,  t h i s  v i e w  e n c o m p a s s e s  t h e  p e r s o n a l i t y ,  
o r  s t y l e ,  o f  a  p a r t i c u l a r  c u l t u r e  o r  t i m e  p e r i o d .  S t y l e  
a s  s u p e r f i c i a l  a d o r n m e n t ,  a c h i e v e d  t h r o u g h  p a t t e r n s ,  
r h y t h m  a n d  h a r m o n y ,  d e f i n e s  t h e  f o u r t h  a p p r o a c h .  W h i l e  
t h e  f i f t h  a p p r o a c h ,  s t y l e  a s  " l i t e r a r y  e x c e l l e n c e , "  i s  
c o n c e r n e d  w i t h  " p r o p e r  w o r d s  i n  p r o p e r  p l a c e s "  ( x v ) .  
T w e n t y  y e a r s  a f t e r  B r e w s t e r ,  P a u l  M .  F u l c h e r  ( i n  
" T h e  S e v e n  L a m p s  o f  s t y l e " )  i d e n t i f i e s  s e v e n  q u a l i t i e s  
t h a t  c o n s t i t u t e  s t y l e  ( F o u n d a t i o n s  o f  E n g l i s h  S t y l e ,  
1 9 2 7 ) .  T h e  f i r s t  t h r e e - - s i n c e r i t y ,  t r u t h ,  a n d  c o u r a g e  
7  
- - a r e  i n w a r d  q u a l i t i e s  o f  t h e  w r i t e r .  S i n c e r i t y ,  
F u l c h e r  c o n t e n d s ,  i s  t h e  a b i l i t y  t o  f o r m u l a t e ,  h o l d  a n d  
d i s m i s s  i d e a s .  T r u t h  i n v o l v e s  p r e s e n t i n g  o u r  o w n  
i n d i v i d u a l  v i s i o n ,  w h i l e  c o u r a g e  e n t a i l s  t h e  a b i l i t y  t o  
s t a n d  i n  t h e  m i n o r i t y  a n d  t h e  w i l l i n g n e s s  t o  e x p r e s s  
e r r o r .  T h e  f o u r t h  q u a l i t y ,  c l a r i t y ,  i s  d e f i n e d  a s  t h e  
a c c u r a c y  o f  w o r d  a n d  t h e  p r o p e r  r e l a t i o n s h i p  b e t w e e n  
s e n t e n c e s  a n d  p a r a g r a p h s .  B e a u t y ,  q u a l i t y  s i x ,  i s  
d e s c r i b e d  a s  t h a t  w h i c h  i s  o n l y  " a s  d e e p  a s  t h e  t h o u g h t  
i t s e l f "  ( 1 3 ) ,  t h e  " c o n s c i o u s n e s s  t h a t  w e  h a v e  b e e n  i n  
t h e  c o m p a n y  o f  a  m i n d  w o r t h  k n o w i n g ,  a n d  t h e  u r g e  t o  
f o l l o w  a l o n g  i n  t h e  p a t h  o n  w h i c h  w e  h a v e  b e e n  s t a r t e d "  
( 8 - 9 ) .  Q u a l i t y  s e v e n ,  v a r i e t y ,  w h i c h  i s  p e r h a p s  
s y n o n y m o u s  w i t h  o r i g i n a l i t y ,  i s  d e s c r i b e d  a s  t h a t  w h i c h  
e x i s t s  " i n h e r e n t  i n  t h e  t h o u g h t "  a n d  w i t h i n  t h e  
" a u t h o r ' s  v i s i o n "  ( 9 ) .  
I n c l u d e d  w i t h i n  F u l c h e r ' s  a n t h o l o g y  a r e  t h e  
f o l l o w i n g  s t a t e m e n t s  c o n c e r n i n g  s t y l e .  I n  h i s  e s s a y ,  
" O n  S t y l e , "  B u f f o n  s t a t e s  t h a t  " i f  o n e  w r i t e s  a s  h e  
t h i n k s ,  i s  h i m s e l f  c o n v i n c e d  o f  w h a t  h e  w i s h e s  t o  i m p a r t  
t o  o t h e r s ,  t h i s  s e l f - r e s p e c t ,  w h i c h  m a k e s  f o r  r e s p e c t  
t o w a r d s  o t h e r s  a n d  t r u t h  o f  s t y l e ,  w i l l  e n a b l e  h i m  t o  
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p r o d u c e  t h e  w h o l e  e f f e c t  h e  i n t e n d s  • • •  
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( 4 9 ) .  R e m y  D e  
G o u r m o n t  w r i t e s  t h a t  " t h e  w o r t h  o f  t h e  s t y l e  i s  e x a c t l y  
e q u a l  t o  t h e  w o r t h  o f  t h e  t h o u g h t ,  t h a t  i s  t h e  c e n t r a l  
t r u t h  . . .  "  ( 4 5 - 6 ) .  A n d  G . H .  L e w e s  s t r e s s e s :  " N o  s t y l e  
c a n  b e  g o o d  t h a t  i s  n o t  s i n c e r e .  I t  m u s t  b e  t h e  
e x p r e s s i o n  o f  i t s  a u t h o r ' s  m i n d "  ( 6 4 ) .  L e w e s  g o e s  o n  t o  
s t a t e  t h a t  a  w r i t e r  " m u s t  b e  r e p r e s e n t e d  u n d e r  t h e  
s t r a i n  o f  g r e a t  e m o t i o n "  o r  " m e n t a l  a g i t a t i o n "  ( 7 5 ) ,  
w h i c h  i s  o n l y  p o s s i b l e  w h e n  t h e  m a t e r i a l  s t i m u l a t e s  
t h o u g h t :  " I f  t h e r e  i s  b e a u t y  i n  y o u r  t h o u g h t ,  y o u r  
s t y l e  w i l l  b e  b e a u t i f u l ;  i f  t h e r e  i s  a n y  r e a l  e m o t i o n  t o  
e x p r e s s ,  t h e  e x p r e s s i o n  w i l l  b e  m o v i n g "  ( 8 9 ) .  
C l e a r l y ,  o v e r  t h e  y e a r s  a  v a r i e t y  o f  v i e w s  t o w a r d s  
s t y l e  h a v e  b e e n  e n t e r t a i n e d .  F o r  a l l  p r a c t i c a l  
p u r p o s e s ,  t h e  p e d a g o g i c a l  d e m a n d s  o f  t h e s e  a p p r o a c h e s  
a r e  n o t  o n l y  o v e r w h e l m i n g  - - b u t  u n r e a l i s t i c .  
T h e r e f o r e ,  i t ' s  n o t  s u r p r i s i n g  t h a t  E r i k a  L i n d e m a n n  ( i n  
A  R h e t o r i c  f o r  W r i t i n g  T e a c h e r s ,  1 9 8 7 )  b e g i n s  h e r  
d i s c u s s i o n  o f  s t y l e  b y  a d d r e s s i n g  t h e  a m b i g u o u s  n a t u r e  
o f  t h e  t e r m .  S h e  a g r e e s  t h a t  s t y l e  h a s  b e e n  a n d  i s  
v i e w e d  i n  a  v a r i e t y  o f  w a y s ,  i n c l u d i n g  t h e  b r o a d e r  
d e f i n i t i o n s  o f  s t y l e  a s  t h e  e x p r e s s i v e  c h a r a c t e r i s t i c s  
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o f  a n  i n d i v i d u a l ,  a  g r o u p  o r  a  h i s t o r i c a l  p e r i o d .  
L i n d e m a n n  a p t l y  p o i n t s  o u t  t h a t  s u c h  b r o a d  d e f i n i t i o n s  
o f  s t y l e  " t o u c h  t o o  m a n y  b a s e s  t o  b e  u s e f u l "  w h i c h  i s  
w h y  t o d a y  m a n y  p r e f e r  t o  c o n s i d e r  s t y l e  a s  i t  r e l a t e s  t o  
a  w r i t e r ' s  " c h o i c e s "  ( 1 2 4 ) .  
A m o n g  t h e  f i v e  c l a s s i c a l  c a n o n s  o f  r h e t o r i c  - -
i n v e n t i o n ,  a r r a n g e m e n t ,  s t y l e ,  m e m o r y  a n d  d e l i v e r y  
s t y l e  i s  p e r h a p s  t h e  m o s t  p r o b l e m a t i c  t o  d e f i n e .  
D e f i n i n g  s t y l e  a s  " c h o i c e s "  a l s o  a p p e a r s  t o  b e  t o o  
b r o a d ,  b e c a u s e  i t  d e p i c t s  s t y l e  a s  s o m e t h i n g  c o n f u s i n g l y  
s y n o n y m o u s  w i t h  r h e t o r i c .  T h e r e f o r e ,  i t  m a y  b e  
p r e f e r a b l e  t o  l i m i t  s t y l e  t o  t h e  s y n t a c t i c  a n d  l e x i c a l  
c h o i c e s  t h a t  a  w r i t e r  m a k e s  i n  s h a p i n g  a n d  p r e s e n t i n g  
m e a n i n g .  
T h e o r y  
G i v e n  t h e  v a r i e t y  o f  a p p r o a c h e s  t o  s t y l e  t h a t  h a v e  
b e e n  p r o p o s e d ,  i t ' s  n o t  s u r p r i s i n g  t h a t  a  c o n c l u s i v e  
t h e o r y  o f  s t y l e  h a s  r e m a i n e d  e l u s i v e .  P r e s u m a b l y ,  
d e f i n i t i o n s  e v o l v e  f r o m  t h e o r i e s ,  s i n c e  d e f i n i t i o n s  
a s s u m e  c e r t a i n  t r u t h s .  
I n  " T h e o r i e s  o f  S t y l e  a n d  T h e i r  I m p l i c a t i o n s  f o r  
t h e  T e a c h i n g  o f  C o m p o s i t i o n "  ( 1 9 6 7 ) ,  L o u i s  M i l i c  a r g u e s  
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t h a t  t h e  t e r m  s t y l e  c o m e s  u p  " f a r  t o o  o f t e n "  i n  t h e  
t e a c h i n g  o f  c o m p o s i t i o n ,  w i t h o u t  a n y  c o n s i s t e n t  
t h e o r e t i c a l  f o u n d a t i o n  ( 2 5 6 ) .  H e  t h e n  d i s t i n g u i s h e s  
b e t w e e n  t h r e e  t h e o r i e s  o f  s t y l e  t h a t  h a v e  b e e n  a n d  a r e  
c u r r e n t l y  e m p l o y e d :  R h e t o r i c a l  D u a l i s m ,  P s y c h o l o g i c a l  
M o n i s m ,  a n d  C r o c e ' s  O r g a n i c  V i e w .  
I n  t h e  t r a d i t i o n  o f  c l a s s i c a l  r h e t o r i c ,  O r n a t e  F o r m  
o r  R h e t o r i c a l  D u a l i s m  i m p l i e s  t h a t  " i d e a s  e x i s t  
w o r d l e s s l y  a n d  c a n  b e  d r e s s e d  i n  a  v a r i e t y  o f  o u t f i t s ,  
d e p e n d i n g  o n  t h e  n e e d  f o r  t h e  o c c a s i o n "  ( 2 5 6 ) .  I f  t h i s  
t h e o r y  i s  a c c e p t e d ,  o n e  m u s t  b e l i e v e  i n  a  s e p a r a t e  
e x i s t e n c e  o f  c o n t e n t  a n d  f o r m ,  p e r m i t t i n g  " a  b e l i e f  i n  a  
r e a l  i n t e n d e d  m e a n i n g  b e h i n d  e v e r y  u t t e r a n c e "  ( 2 5 8 )  •  
O n l y  t h i s  t h e o r y ,  a r g u e s  M i l i c ,  m a k e s  i t  p o s s i b l e  t o  a s k  
s t u d e n t s  t o  c l a r i f y  t h e i r  t h o u g h t s  t o  m a k e  t h e m  
" l o g i c a l "  b e f o r e  " a c t u a l l y  e m b o d y i n g  [ t h e m ]  i n  w o r d s "  
( 2 5 8 ) .  I n  t h i s  r e s p e c t ,  a w k w a r d n e s s  a n d  e r r o r  a r e  s e e n  
a s  c o r r e c t a b l e  b y  c l a r i f y i n g  i n t e n d e d  m e a n i n g .  
I n d i v i d u a l i s t  o r  P s y c h o l o g i c a l  M o n i s m  t a k e s  u p  
B u f f o n ' s  a p h o r i s m ,  " s t y l e  i s  t h e  m a n . "  M i l i c  a r g u e s  
t h a t  t h i s  t h e o r y  s u g g e s t s  t h a t  a  w r i t e r  c a n n o t  h e l p  
w r i t i n g  t h e  w a y  h e  d o e s ,  f o r  t h e  w a y  o n e  w r i t e s  " i s  t h e  
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d y n a m i c  e x p r e s s i o n  o f  h i s  p e r s o n a l i t y  • • •  "  ( 2 5 7 ) .  
M i l i c  i s  u n c o m f o r t a b l e  w i t h  a n y  P l a t o n i c  v i e w  o f  
I n d i v i d u a l i s t  t h e o r y  t h a t  a r g u e s  t h a t  t h e  o n l y  w a y  t o  
i m p r o v e  w r i t i n g  i s  " t h r o u g h  a n  e n h a n c e m e n t  o f  t h e  
s t u d e n t ' s  s o u l " ;  s u c h  a  v i e w  c r e a t e s  a  p r e r e q u i s i t e  
f o r  g o o d  w r i t i n g  - - t h e  w r i t e r  m u s t  f i r s t  b e  a  g o o d  
p e r s o n  ( 2 5 8 ) .  T h e  m o r e  m o d e r n  v e r s i o n  o f  
I n d i v i d u a l i s t  t h e o r y  v i e w s  s t y l e  m e r e l y  a s  a n  e x p r e s s i o n  
o f  t h e  s t u d e n t ' s  p e r s o n a l i t y  w h i c h ,  M i l i c  e x p l a i n s ,  
l e a v e s  t h e  t e a c h e r  u s e l e s s ,  e x c e p t  t o  e n c o u r a g e  t h e  
w r i t e r  a n d  p r o v i d e  a s s i s t a n c e  i n  i n v e n t i o n .  M i ! i c  d r o p s  
h i s  d i s c u s s i o n  o f  I n d i v i d u a l i s t  t h e o r y  w i t h  t h e  
q u e s t i o n :  " W h a t  i f  a  s t u d e n t ' s  p e r s o n a l i t y  f u l l y  
e x p r e s s e d  l e a d s  t o  c o n t o r t i o n ,  g i b b e r i s h  o r  p a r a n o i a ? "  
( 2 5 7 ) .  
N o t e d  b y  M i l i c  a s  t h e  m o s t  m o d e r n  t h e o r y ,  C r o c e ' s  
O r g a n i c  v i e w  " d e n i e s  t h e  p o s s i b i l i t y  o f  a n y  s e p a r a t i o n  
b e t w e e n  c o n t e n t  a n d  f o r m "  ( 2 5 7 ) .  I n  o t h e r  w o r d s ,  t h e r e  
i s  r e a l l y  o n l y  o n e  w a y  t o  a d d r e s s  a n d  p r e s e n t  a n y  g i v e n  
s u b j e c t .  A c c o r d i n g  t o  M i l i c ,  " A n y  d i s c u s s i o n  o f  s t y l e  
i n  C r o c e ' s  v i e w  i s  u s e l e s s  a n d  i r r e l e v a n t "  f o r  " n o  s e a m "  
e x i s t s  " b e t w e e n  m e a n i n g  a n d  s t y l e " ;  t h u s ,  t h e r e  e x i s t s  
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" n o  s t y l e  a t  a l l ,  o n l y  m e a n i n g  o r  i n t u i t i o n "  { 2 5 9 ) .  
s u c h  a  P o s i t i v i s t i c  a p p r o a c h ,  a r g u e s  M i l i c ,  l e a v e s  t h e  
t e a c h e r  e v e n  m o r e  h e l p l e s s  t h a n  i f  h e / s h e  p o s s e s s e d  a n  
I n d i v i d u a l i s t  o r i e n t a t i o n ;  s i n c e  s u b j e c t  
a n d  f o r m  a r e  o n e ,  t h e  s u b j e c t  d o m i n a t e s  o v e r  s t u d e n t  
e x p r e s s i o n  { 2 5 9 ) .  
G i v e n  t h e  t h e o r e t i c a l  o p t i o n s ,  M i l i c  b e l i e v e s  
" c o m p o s i t i o n  t h e o r y  h a s  b e e n  g o i n g  i n  c i r c l e s  f o r  t h e  
l a s t  t w o  o r  t h r e e  d e c a d e s "  a n d ,  a c c o r d i n g l y ,  t h e  " l e v e l  
o f  c o m p o s i t i o n  a m o n g  f r e s h m a n  h a s  b e e n  d e c l i n i n g "  { 2 5 9 ) .  
H e  c a u t i o n s  t h a t  f o r m  c a n n o t  b e  t a u g h t  b y  n o n b e l i e v e r s  
a n d  c r e a t i v e  e x p r e s s i o n  c a n n o t  b e  i n t e r p r e t e d  a s  a  
c o m p r o m i s e  b e t w e e n  f o r m  a n d  s u b s t a n c e .  
A c c o r d i n g  t o  M i l i c ,  w e  n e e d  t o  r e t u r n  t o  a  
" r h e t o r i c "  w h i c h  i s  " h o n e s t l y  a n d  u n a s h a m e d l y  c o n c e r n e d  
w i t h  f o r m  a n d  n o t  w i t h  c o n t e n t "  { 2 6 0 ) .  H e  b e l i e v e s  
t e a c h i n g  " d u a l i s t i c  t h e o r y "  i s  e s s e n t i a l  i n  t h e  e a r l y  
s t a g e s  o f  w r i t i n g ,  u n t i l  t h e  " m a t u r i n g "  o f  t h e  " l i t e r a r y  
p e r s o n a l i t y "  h a s  h a d  a n  o p p o r t u n i t y  t o  " i n f l u e n c e  a  
s t u d e n t ' s  s t y l e "  { 2 6 0 ) .  T h e  M o n i s t i c  o r  I n d i v i d u a l i s t  
v i e w  o f  s t y l e ,  M i l i c  c o n t e n d s ,  c a n n o t  b e  a l l o w e d  t o  
" i n f e c t "  t h e  t e a c h i n g  o f  s t y l e  f o r  i t  " v i t i a t e s  a l l  t h e  
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a v a i l a b l e  p e d a g o g i c a l  r e s o u r c e s  o f  r h e t o r i c "  ( 2 6 0 )  •  W e  
c a n  e n c o u r a g e  s o m e  d e g r e e  o f  i n d i v i d u a l i t y ,  b u t  t o  
e n c o u r a g e  a n  O r g a n i c  v i e w  w o u l d  p r o h i b i t  r e v i s i o n s ,  
s i n c e  a n y  c h a n g e s  i n  p r e s e n t a t i o n  w o u l d  r e p r e s e n t  
c h a n g e s  i n  m e a n i n g .  O n l y  t h e  D u a l i s t i c  v i e w ,  s t r e s s e s  
M i l i c ,  o f f e r s  t h e  t e a c h e r  t h e  o p p o r t u n i t y  t o  c r e a t e  
a n  a w a r e n e s s  o f  t h e  v a r i o u s  w a y s  o f  s a y i n g  t h i n g s .  
I n  " A r i s t o t l e ' s  C o n c e p t  o f  E t h o s ,  o r  i f  n o t  H i s  
S o m e b o d y  E l s e ' s "  ( 1 9 8 2 ) ,  M i c h a e l  H a l l o r a n  r a i s e s  
o b j e c t i o n s  t o  M i l i c ' s  t h e o r e t i c a l  d i s t i n c t i o n s  a n d  
d e f i n i t i o n s ,  b e g i n n i n g  w i t h  t h e  a r g u m e n t  t h a t  M i l i c ' s  
p o r t r a y a l  o f  R h e t o r i c a l  D u a l i s m / O r n a t e  F o r m  ( w h i c h  
f a v o r s  f o r m  o v e r  c o n t e n t )  i s  h i s t o r i c a l l y  i n a c c u r a t e .  
S e p a r a t i n g  s t y l e  a n d  r h e t o r i c  f r o m  s u b s t a n c e ,  c o n t e n d s  
H a l l o r a n ,  i s  " a n t i - c l a s s i c a l "  a s  w e l l  a s  " a n t i -
A r i s t o t e l i a n "  ( 5 9 ) .  
G i v e n  M i l i c ' s  v i e w s ,  i n  w h i c h  t h e  O r g a n i c  t h e o r y  i s  
r e j e c t e d  f o r  d e n y i n g  a n y  s u c h  t h i n g  a s  s t y l e  a n d  i n  
w h i c h  P s y c h o l o g i c a l  M o n i s m  i s  r e j e c t e d  b e c a u s e  i t  
p r e s e n t s  m o r e  o f  " a  t h e o r y  o f  p e r s o n a l i t y "  t h a n  o f  
s t y l e ,  H a l l o r a n  a s s e r t s  t h a t  M i l i c  h a s  m a n a g e d  t o  d e f i n e  
s u b j e c t  m a t t e r  " a s  s t y l e  a n d  n o t h i n g  e l s e  b u t  s t y l e "  a n d  
1 4  
h a s  i m p l i e d  t h a t  t e a c h e r s  s h o u l d  a d d r e s s  s t y l e ,  a n d  
n o t h i n g  e l s e ,  i n  t h e  c o m p o s i t i o n  c l a s s r o o m  ( 5 9 ) .  
T o  i l l u m i n a t e  t h e  w e a k n e s s e s  i n  M i l i c • s  p u r p o r t e d  
" c l a s s i c a l "  D u a l i s t i c  t h e o r y  o f  s t y l e ,  H a l l o r a n  s u g g e s t s  
t h a t  w e  b e g i n  a n  i n v e s t i g a t i o n  o f  s t y l e  b y  a d o p t i n g  " a  
t h e o r y  o f  e t h o s , "  w h i c h  i s  t r u l y  r e p r e s e n t a t i v e  o f  
c l a s s i c a l  r h e t o r i c .  B o r r o w i n g  f r o m  A r i s t o t l e ,  H a l l o r a n  
e x p l a i n s  t h a t  e t h o s ,  o n e  o f  t h e  t h r e e  c l a s s i c a l  m o d e s  o f  
a p p e a l  ( e t h o s ,  l o g o s  a n d  p a t h o s ) ,  e m p h a s i z e s  " t h e  
c o n v e n t i o n a l  r a t h e r  t h a n  t h e  i d i o s y n c r a t i c ,  t h e  p u b l i c  
r a t h e r  t h a n  t h e  p r i v a t e "  ( 6 0 ) .  I n  o t h e r  w o r d s ,  o n l y  
t h a t  e x p r e s s i o n  w h i c h  i s  r e p r e s e n t a t i v e  o f  a n d  v a l u e d  b y  
a  c u l t u r e  i s  v a l u e d  i n  a n  i n d i v i d u a l .  
E t h o s  d e v e l o p s  t h r o u g h  " h a b i t u a t i o n , "  e x p l a i n s  
H a l l o r a n ,  i n  w h i c h  " h a b i t s ,  a n d  h e n c e  c h a r a c t e r ,  a r e  
f o r m e d  b y  p e r f o r m i n g  v i r t u o u s  a c t i o n s "  ( 6 1 ) .  C i t i n g  
M i l i c ' s  d i s c u s s i o n  o f  P s y c h o l o g i c a l  M o n i s m ,  H a l l o r a n  
s t r e s s e s  t h a t  w h i l e  w e  c a n n o t  c h o o s e  o u r  
" p e r s o n a l i t i e s , "  w e  c a n  c h o o s e  o u r  " c h a r a c t e r s . "  
A c c o r d i n g  t o  H a l l o r a n ,  " i f  w e  a d o p t  t h e  v i e w  t h a t  a  
t h e o r y  o f  e t h o s  i s  a n  i m p o r t a n t  n e e d  f o r  t e a c h e r s  o f  
c o m p o s i t i o n ,  w e  t a k e  o n  r e s p o n s i b i l i t y  f o r  s h a p i n g  t h e  
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c h a r a c t e r  o f  o u r  s t u d e n t s "  a n d  a n y  e d u c a t i o n  i n  r h e t o r i c  
" b e c o m e s  a  m o r a l  e d u c a t i o n "  ( 6 1 ) :  
t h i s  i s  w h a t  w e  a r e  d o i n g  w h e t h e r  w e  l i k e  i t  o r  
n o t ,  w h e t h e r  w e  a c k n o w l e d g e  i t  o r  n o t .  I n  
d i r e c t i n g  s t u d e n t s  t o  w r i t e  t h i s  w a y  r a t h e r  t h a n  
t h a t ,  w e  t e l l  t h e m  i n  e f f e c t  t o  b e  t h i s  s o r t  o f  
c h a r a c t e r  t h a n  t h a t .  I f  w e  a t t e n d  o n l y  t o  
t e c h n i c a l  m a t t e r s  o f  c o r r e c t n e s s  a n d  s t y l e  i n  t h e  
n a r r o w  s e n s e ,  w e  i n  e f f e c t  f o r m  o u r  s t u d e n t s  a s  
t e c h n i c i a n s .  ( 6 1 )  
F o c u s i n g  o n l y  o n  " t e c h n i c a l  m a t t e r s  o f  s t y l i s t i c  c h o i c e  
i s  i n a d e q u a t e , "  e x p l a i n s  H a l l o r a n ,  b e c a u s e  t h e s e  c h o i c e s  
" d e f i n e  t h e  c h a r a c t e r  o f  t h e  s p e a k e r  a n d  o f  t h e  w o r l d "  
( 6 3 ) .  I n  H a l l o r a n ' s  v i e w ,  a n y  p e d a g o g i c a l l y  m e a n i n g f u l  
a n d  h i s t o r i c a l l y  a c c u r a t e  c l a s s i c a l  t h e o r y  o f  s t y l e  m u s t  
i n c o r p o r a t e  a  t h e o r y  o f  e t h o s .  
P r e s e n t i n g  a n y  t h e o r y  a s  a u t o n o m o u s  o f t e n  p r o v e s  
d i f f i c u l t .  I n  a d o p t i n g  a n y  t h e o r y  o f  s t y l e ,  o n e  w o u l d  
h o p e  f o r  a  c o m p a t i b l e  t h e o r y  o f  c o m p o s i t i o n .  
U n f o r t u n a t e l y ,  a s  J a m e s  B e r l i n  i l l u s t r a t e s  i n  t h e  1 9 8 2  
a r t i c l e  " C o n t e m p o r a r y  C o m p o s i t i o n :  T h e  M a j o r  P e d a g o g i c a l  
T h e o r i e s , "  t h i s  c a n  b e  d i f f i c u l t .  B e r l i n  i d e n t i f i e s  
f o u r  p e d a g o g i c a l  c a m p s :  N e w  R h e t o r i c i a n s ,  
E x p r e s s i o n i s t s ,  C l a s s i c a l  R h e t o r i c i a n s j N e o - A r i s t o t e l i a n s  
a n d  T r a d i t i o n a l i s t s / P o s i t i v i s t s .  I n  a  l a t e r  w o r k ,  
R h e t o r i c  a n d  R e a l i t y  ( 1 9 8 7 ) ,  B e r l i n  p r o v i d e s  n e w  
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t i t l e s  f o r  s e v e r a l  o f  t h e s e  t h e o r i e s  o f  c o m p o s i t i o n ,  
w h i l e  s t i l l  e x e m p l i f y i n g  t h e  d e g r e e  t o  w h i c h  t h e s e  
t h e o r i e s  o v e r l a p ,  a s  w e l l  a s  b o r r o w  f r o m  a n d  e v o l v e  o u t  
o f  t h e  s t r e n g t h s  a n d  w e a k n e s s e s  o f  o n e  a n o t h e r .  H i s  
c o n c l u s i o n  i s  t h a t  a l l  o f  t h e s e  t h e o r i e s  a p p e a r  t o  b e  
m o v i n g  t o w a r d s  S o c i a l  C o n s t r u c t i o n i s m  o r  N e w  R h e t o r i c .  
P l a c i n g  M i l i c ' s  t h e o r i e s  o f  s t y l e ,  h o w e v e r  f l a w e d ,  
w i t h i n  B e r l i n ' s  t h e o r i e s  o f  r h e t o r i c  i s  t r i c k y .  A k i n  t o  
M i l i c ' s  R h e t o r i c a l  D u a l i s m ,  N e w  R h e t o r i c  s t r e s s e s  
p r o c e s s  o v e r  p r o d u c t ,  w i t h  a n  e y e  a n d  e a r  t o  a u d i e n c e .  
L a n g u a g e  i s  s e e n  a s  s o m e t h i n g  t o  b e  s t r a t e g i c a l l y  
m a n i p u l a t e d  a n d  c l e a r l y  i n t e r p r e t e d .  W h i l e  t h e  
T r a d i t i o n a l i s t s  w o u l d  s e e m  t o  a l s o  f a l l  i n t o  M i l i c ' s  
c a m p  o f  R h e t o r i c a l  D u a l i s t s  s i n c e  a  T r a d i t i o n a l i s t  
f o c u s e s  o n  d e v e l o p i n g  s k i l l  i n  s t y l e  a n d  a r r a n g e m e n t ,  
t h e  P o s i t i v i s t  o r i e n t a t i o n s  o f  T r a d i t i o n a l i s t  t h e o r y  
r e s e m b l e  M i l i c ' s  O r g a n i c  s t a n c e .  U n l i k e  N e w  R h e t o r i c  
a n d  R h e t o r i c a l  D u a l i s m ,  T r a d i t i o n a l i s t  t h e o r y  d o e s  n o t  
a t t e n d  t o  i n v e n t i o n .  
B e r l i n ' s  C l a s s i c a l  R h e t o r i c  r e s e m b l e s  C r o c e ' s  
O r g a n i c  T h e o r y  i n  t h a t  i t  s t r e s s e s  t h a t  a l l  t r u t h  i s  
r a t i o n a l  a n d  d e r i v e d  f r o m  l o g i c .  A r r a n g e m e n t  r e l i e s  
- - - - - --~-----~ - - - -
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h e a v i l y  o n  t h i s  l o g i c a l / r a t i o n a l  d e v e l o p m e n t  w h i c h  m a y  
s u g g e s t ,  a l t h o u g h  B e r l i n  d o e s  n o t  g o  t h i s  f a r  a n d  
H a l l o r a n  w o u l d  r a i s e  o b j e c t i o n s ,  t h a t  C l a s s i c a l  
R h e t o r i c a l  t h e o r y ,  l i k e  C r o c e ' s  O r g a n i c  T h e o r y ,  
p e r c e i v e s  c o n t e n t  a n d  f o r m  a s  o n e .  
F i n a l l y ,  B e r l i n ' s  E x p r e s s i o n i s t  ( o r  N e e - P l a t o n i c )  
t h e o r y  c o r r e l a t e s  e x c e p t i o n a l l y  w e l l  w i t h  M i l i c ' s  
P s y c h o l o g i c a l  M o n i s m ,  s i n c e  b o t h  e m p h a s i z e  t h e  w r i t e r  a t  
t h e  a p e x  o f  t h e  r h e t o r i c a l  t r i a n g l e .  
T h e  q u e s t i o n  o f  t h e  r e l a t i o n s h i p  b e t w e e n  t r u t h  a n d  
l a n g u a g e  c o n t r o l s  B e r l i n ' s  d i s c u s s i o n .  B o l d l y  s t a n d i n g  
a l o n e ,  N e w  R h e t o r i c  t a k e s  o n  a  T r a n s a c t i o n a l  o r  S o c i a l  
C o n s t r u c t i o n i s t  o r i e n t a t i o n  t h a t  v i e w s  t r u t h  a s  
s o m e t h i n g  n o n e x i s t e n t  u n t i l  i t  i s  " c r e a t e d "  t h r o u g h  
d i s c o u r s e ,  w h i l e  B e r l i n ' s  o t h e r  t h r e e  t h e o r i e s  p e r c e i v e  
t r u t h  a s  e x i s t i n g  p r i o r  t o  l a n g u a g e .  I n  t a k i n g  t h e  
s t a n d  t h a t  t r u t h  i s  c r e a t e d ,  N e w  R h e t o r i c  s t r i v e s  t o  
i l l u m i n a t e  t h e  c o g n i t i v e  a n d  s o c i a l  c o m p l e x i t i e s  o f  o u r  
l a n g u a g e ,  a n d  t h e  m u t u a l  r o l e s  o f  r e a d e r  a n d  w r i t e r  i n  
s h a p i n g  m e a n i n g .  
F u r t h e r  d i f f i c u l t i e s  e n c o u n t e r e d  i n  d e f i n i n g  a n d  
a d o p t i n g  a  s i n g l e  t h e o r e t i c a l  s t a n c e  t o w a r d s  s t y l e  a r e  
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a d d r e s s e d  b y  T h o m a s  G a g e ,  i n  " P h i l o s o p h i e s  o f  S t y l e  a n d  
T h e i r  I m p l i c a t i o n s  f o r  C o m p o s i t i o n "  ( 1 9 8 1 } .  G a g e  
e x p l a i n s  h o w  s t y l e  p r e s e n t s  p r o b l e m s  o n  l i n g u i s t i c ,  
r h e t o r i c a l ,  a n d  p h i l o s o p h i c a l  l e v e l s .  I f  w e  d e f i n e · a n  
a p p r o a c h  t o  s t y l e  o n  o n e  o f  t h e s e  l e v e l s ,  w e  m a y  s o o n  
f i n d  t h a t  d e f i n i t i o n  i n c o m p a t i b l e  w i t h  o u r  a p p r o a c h  o n  
a n o t h e r  l e v e l .  E v e r y t h i n g  w e  d o  i n  t e a c h i n g  w r i t i n g  
i m p l i e s  a n  e p i s t e m o l o g i c a l  o r i e n t a t i o n ,  y e t  s u c h  
o r i e n t a t i o n s  m a y  e a s i l y  d i f f e r  d e p e n d i n g  u p o n  t h e  t a s k  
t h a t  w e ' r e  i n v o l v e d  i n .  F o r  e x a m p l e ,  i f  w e  d e f i n e  a  
r h e t o r i c a l  v i e w  o f  s t y l e  a s  c h o i c e ,  w e  m a y  r u n  i n t o  a  
c o n f l i c t i n g  e p i s t e m o l o g y ,  o n e  i n  w h i c h  f o r m  a n d  c o n t e n t  
c a n n o t  b e  s e p a r a t e d .  F o l l o w i n g  a  d i s c u s s i o n  o f  M i l i c • s  
M o n i s t i c  a n d  D u a l i s t i c  t h e o r i e s ,  G a g e  i l l u s t r a t e s  h o w  w e  
c u r r e n t l y  a p p l y  b o t h  i n  o u r  t e a c h i n g s .  W h e n  w e  s t r e s s  
r e v i s i o n ,  w e  a d v o c a t e  a  D u a l i s t i c  v i e w  w h i c h  a l l o w s  a  
s e p a r a t i o n  b e t w e e n  t h e  w a y  s o m e t h i n g  i s  s a i d  a n d  t h e  
i d e a  i t s e l f .  B u t  w h e n  w e  s t r e s s  t h e  p l a i n  s t y l e ,  w e  
a s s e r t  t h a t  t h e r e  i s  a n  i d e a l  w a y  t o  s a y  s o m e t h i n g ,  
i n d i c a t i n g  a  M o n i s t i c  o r i e n t a t i o n .  
A l l  e f f o r t s  t o  t e a c h  s t y l e ,  G a g e  c o n c l u d e s ,  h a v e  a  
l o t  t o  d o  w i t h  o u r  v i e w s  t o w a r d s  t h e  r e l a t i o n s h i p  
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b e t w e e n  " t h i n k i n g  a n d  k n o w i n g "  ( 6 2 0 ) .  A n d  c h o o s i n g  
b e t w e e n  D u a l i s m  a n d  M o n i s m  i s  n o t  a s  i m p o r t a n t  a s  " b e i n g  
c l e a r  a b o u t  w h a t  a s s u m p t i o n s  w e  a p p e a l  t o  w h e n  w e  e m p l o y  
e i t h e r  s t r a t e g y "  ( 6 1 9 ) .  
I n  " S t y l e  i n  C o m p o s i t i o n  R e s e a r c h  a n d  T e a c h i n g "  
( 1 9 8 9 ) ,  R o n  F o r t u n e  s u g g e s t s  t h a t  w e  d o n ' t  c o n t e m p l a t e  
o u r  t h e o r e t i c a l  a s s u m p t i o n s  b e c a u s e  w e  d o n ' t  t e a c h  s t y l e  
a s  m u c h  a s  w e  u s e d  t o ,  p r i m a r i l y  b e c a u s e  o f  o u r  c u r r e n t  
e m p h a s i s  o n  p r o c e s s .  A f t e r  c i t i n g  M a x i n e  H a i r s t o n ' s  
d i s c u s s i o n  o f  t h e  K u h n i a n  " p a r a d i g m  s h i f t "  f r o m  p r o d u c t  
t o  p r o c e s s ,  F o r t u n e  e x p l a i n s  h o w  t h i s  s h i f t  t o w a r d s  
p r o c e s s  h a s  r e s u l t e d  i n  i n v e n t i o n  t a k i n g  c e n t e r  s t a g e  a t  
t h e  e x p e n s e  o f  a t t e n t i o n  t o  s t y l e .  W h i l e  q u i c k  t o  p o i n t  
o u t  t h a t  " i t  i s  a  c o n c e r n  f o r  t h e  q u a l i t y  o f  t h e  f i n a l  
p r o d u c t  t h a t  d r i v e s  a n  i n t e r e s t  i n  t h e  p r o c e s s e s  t h r o u g h  
w h i c h  a  w r i t e r  c r e a t e s  a  p r o d u c t , "  h e  i s  c o n c e r n e d  t h a t  
t h i s  s h i f t  m a y  h a v e  o v e r l o o k e d  t h e  v a l u e  o f  s t y l e  i n  
c o m p o s i t i o n  s t u d i e s  ( 5 0 8 ) .  G i v e n  t i m e ,  h e  b e l i e v e s  
t h a t  t h e  d e c l i n e  i n  a t t e n t i o n  t o  s t y l e ,  w h i c h  i s  n o w  
f o r c e d  t o  " c o m p e t e "  f o r  t h e  a t t e n t i o n  o f  r e s e a r c h e r s  a n d  
t e a c h e r s ,  w i l l  c o r r e c t  i t s e l f  ( 5 0 9 ) .  
T h e  r e a l  p r o b l e m ,  F o r t u n e  s t r e s s e s ,  l i e s  i n  
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d e v e l o p i n g  a  t h e o r e t i c a l  f r a m e w o r k  c o m p a t i b l e  w i t h  
a t t e n t i o n  t o  b o t h  s t y l e  a n d  p r o c e s s :  
s t y l e  i s  a t  t h e  h e a r t  o f  w h a t  w e  d o  i n  
c o m p o s i t i o n ;  i t  i s  j u s t  a  m a t t e r  o f  d e v e l o p i n g  
a  n e w  u n d e r s t a n d i n g  o f  i t  i n  r e l a t i o n  t o  o t h e r  
a s p e c t s  o f  c o m p o s i n g  a n d  t h e  p r o c e s s  
p r i n c i p l e s  t h a t  g o v e r n  o u r  t h i n k i n g  a b o u t  
t e x t s  a n d  w r i t i n g .  ( 5 2 7 )  
P e d a g o g y  
I f  w e  d e f i n e  s t y l e  a s  t h e  l i n g u i s t i c  c h o i c e s  
i n v o l v e d  i n  s h a p i n g  a n d  p r e s e n t i n g  m e a n i n g ,  s t y l e  m a y  
v e r y  w e l l  b e  " a t  t h e  h e a r t  o f  w h a t  w e  d o  i n  
c o m p o s i t i o n . "  
H o w  d o  w e  t e a c h  t h e s e  c h o i c e s ?  W e  
s t r e s s  t h e  d i f f e r e n c e s  t h a t  c h o i c e s  c r e a t e  w i t h i n  a  
r h e t o r i c a l  c o n t e x t  - - h o w  s y n t a x  a n d  d i c t i o n  a f f e c t  
p u r p o s e ,  a u d i e n c e ,  m a t e r i a l ,  a n d  t h e  w r i t e r ' s  v o i c e .  
A n d  w e  a s k  o u r  s t u d e n t s  t o  e x p e r i m e n t  w i t h  t h e s e  c h o i c e s  
a s  t h e y  w r i t e ,  t o  t e s t  t h e  p o w e r s  o f  a n d  t h e i r  p o w e r s  
o v e r  l a n g u a g e .  A s  E r i k a  L i n d e m a n n  n o t e s  i n  A  R h e t o r i c  
f o r  W r i t i n g  T e a c h e r s  ( 1 9 8 7 ) ,  w e  e m p h a s i z e  t h e  p l a i n  
s t y l e  d u r i n g  r e v i s i o n  b e c a u s e  t o d a y ' s  r e a d e r s  p r e f e r  
p l a i n  p r o s e .  A s s o c i a t e d  w i t h  c l a r i t y  a n d  w i t h  
" r e a d a b i l i t y , "  p l a i n  p r o s e  s t r i v e s  t o  w i p e  c l e a n  t h e  
w i n d o w  b e t w e e n  r e a d e r  a n d  w r i t e r .  I n  a d d i t i o n ,  j o u r n a l  
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a r t i c l e s  o n  t e a c h i n g  s t y l e  d i s c u s s  a p p r o a c h e s  r a n g i n g  
f r o m  s t y l i s t i c  o r  r h e t o r i c a l  a n a l y s i s  t o  s e n t e n c e -
c o m b i n i n g .  A n d  t h e n  t h e r e  a r e  t h o s e  a r t i c l e s ,  p u b l i s h e d  
s p o r a d i c a l l y  e v e r y  f e w  y e a r s ,  t h a t  c a l l  f o r  a  r e t u r n  t o  
t h e  c l a s s i c a l  p r a c t i c e s  o f  i m i t a t i o n .  
A s  f o r  s t y l i s t i c  a n a l y s i s ,  E d w a r d  P . J .  C o r b e t t  
p r e s e n t s  a  c o m p r e h e n s i v e  e x p l a n a t i o n  o f  t h e  p r o c e d u r e ,  
f o l l o w e d  b y  a  s a m p l e  a p p l i c a t i o n ,  i n  " A  M e t h o d  o f  
A n a l y z i n g  P r o s e  s t y l e  w i t h  a  D e m o n s t r a t i o n  A n a l y s i s  o f  
S w i f t ' s  ' A  M o d e s t  P r o p o s a l ' "  ( 1 9 8 1 ) .  T h e  m e t h o d  b e g i n s  
w i t h  s e n t e n c e  l e n g t h  s t u d y ,  a  f a i r l y  t e d i o u s  p r o c e d u r e  
o f  d i s c o v e r i n g  t h e  a v e r a g e  s e n t e n c e  l e n g t h  a n d  t y p e  
( s i m p l e ,  c o m p o u n d ,  l o o s e ,  p e r i o d i c ,  e t c . )  w i t h i n  a  
w r i t e r ' s  w o r k  ( 3 3 6 ) .  N e x t ,  s t u d e n t s  i d e n t i f y  t h e  
l e x i c a l  t e n d e n c i e s  o f  a  w r i t e r  t o  d e t e r m i n e  t h e  " w e i g h t "  
a n d  " e f f e c t "  o f  a  w r i t e r ' s  s t y l e  ( 3 3 6 ) .  F o l l o w i n g  a n  
a n a l y s i s  o f  s e n t e n c e  a n d  w o r d  l e v e l  t e n d e n c i e s ,  
p a r a g r a p h s  a r e  e x a m i n e d  t o  s u p p l y  t h e  r e a d e r  w i t h  " a  
s e n s e  o f  t h e  d e n s i t y ,  p a c e ,  a n d  r e a d a b i l i t y  o f  a n  
a u t h o r ' s  s t y l e "  ( 3 3 8 ) .  T h e  f i n a l ,  a n d  m o s t  d i f f i c u l t  
s t a g e  i s  " r e l a t i n g  a l l  t h i s  [ p r e c e d i n g  d a t a ]  t o  t h e  
a u t h o r ' s  r h e t o r i c a l  s t r a t e g i e s "  a n d  r e c o g n i z i n g  t h a t  a n  
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a u t h o r  " m u s t  b e  i n  c o m m a n d  o f  n o t  o n e  s t y l e ,  b u t  o f  
m a n y "  w h e n  e n g a g e d  i n  v a r i o u s  r h e t o r i c a l  s i t u a t i o n s  
( 3 3 9 ) .  A n d  a f t e r  s t u d e n t s  h a v e  a n a l y z e d  s e v e r a l  s t y l e s  
o f  o n e  a u t h o r  u s i n g  t h i s  p r o c e d u r e ,  C o r b e t t  r e c o m m e n d s  
t h a t  t h e y  u n d e r t a k e  a n  a n a l y s i s  o f  t h e i r  o w n  w r i t i n g  
s t y l e s .  
I a n  P r i n g l e  b e g i n s  t h e  a r t i c l e  " W h y  T e a c h  S t y l e ?  A  
R e v i e w  E s s a y "  ( 1 9 8 3 )  w i t h  a  d i s c u s s i o n  o f  J o s e p h  M .  
W i l l i a m s '  b o o k  s t y l e :  T e n  L e s s o n s  i n  C l a r i t y  a n d  G r a c e .  
A c c o r d i n g  t o  P r i n g l e ,  t h e  " s t a n c e "  o f  W i l l i a m s '  b o o k  i s  
t h a t  t h e  " p l a i n "  s t y l e  i s  w h a t  s t u d e n t s  s h o u l d  s t r i v e  
f o r .  P r i n g l e  c o n t e n d s  t h a t  t h r o u g h  " p r e s c r i p t i v e  
i n s t r u c t i o n "  i n  e d i t i n g ,  W i l l i a m s '  b o o k  t e a c h e s  s t u d e n t s  
h o w  t o  c h a n g e  " c h a r a c t e r i s t i c s  o f  t h e  • t e r m i n a l l y  
o p a q u e '  s t y l e  i n t o  t h e  p l a i n ,  ' e f f i c i e n t '  s t y l e "  
( P r i n g l e  9 2 ) .  P r i n g l e  p e r c e i v e s  t w o  c h a l l e n g e s  
p r e s e n t e d  b y  W i l l i a m s '  t e x t :  " I s  i t  r e a l l y  p o s s i b l e  t o  
t e a c h  s t y l e  a t  a l l ?  A n d  i f  i t  i s ,  i s  t h e  p l a i n  
' e f f i c i e n t '  s t y l e  t h e  r i g h t  g o a l  f o r  o u r  s t u d e n t s  t o  a i m  
a t ? "  ( 9 2 ) .  
I n  l i g h t  o f  t h e s e  q u e s t i o n s ,  P r i n g l e  b e g i n s  w i t h  a  
d i s c u s s i o n  o f  S t e p h e n  D .  K r a s h e n ' s  d i s t i n c t i o n  b e t w e e n  
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" l e a r n i n g "  a  s e c o n d  l a n g u a g e  a n d  " a c q u i r i n g "  o n e .  
K r a s h e n  b e l i e v e s ,  P r i n g l e  e x p l a i n s ,  t h a t  w i t h o u t  
i n t e r e s t  a n d  s e m a n t i c  c o m p r e h e n s i o n ,  i n s t r u c t i o n  i n  
g r a m m a r  p r o v e s  f u t i l e  a s  a  m e a n s  o f  i m p r o v i n g  u s a g e , ( 9 2 -
3 ) .  P r i n g l e  d o e s  n o t  b e l i e v e  t h a t  a  s t u d e n t  c a n  p r o d u c e  
" n a t i v e l y  f l u e n t  o u t p u t  o n  t h e  b a s i s  o f  l e a r n e d  g r a m m a r  
r u l e s "  s u c h  a s  W i l l i a m s •  b o o k  p r o p o s e s  ( 9 4 ) :  
a l t h o u g h  y o u  m a y  t e a c h  s t u d e n t s  g e n u i n e l y  
u s e f u l  e d i t i n g  t e c h n i q u e s  •  •  •  i t  w i l l  n e v e r  
h e l p  t h e m  t o  d o  a n y t h i n g  b e y o n d  s i m p l e  
f i d d l i n g ,  m a k i n g  m i n o r  s u r f a c e  a d j u s t m e n t s .  
I f  s t u d e n t s  a r e  t o  p r o d u c e  l i t e r a t e  w r i t i n g ,  
t h e y  w i l l  d o  s o  p r i m a r i l y  o n  t h e  
b a s i s  o f  w h a t  t h e y  h a v e  a c q u i r e d ,  a n d  w h a t  
t h e y  a c q u i r e  w i l l  c o m e  t o  t h e m  •  •  •  f r o m  
" c o m p r e h e n s i b l e  i n p u t , "  f r o m  r e a d i n g  g o o d ,  
r e l e v a n t  m o d e l s ,  n o t  b e c a u s e  t h e y  a r e  
p r e s c r i b e d ,  b u t  b e c a u s e  t h e y  a r e  i n t e r e s t i n g ,  
i n t e l l e c t u a l l y  e n g a g i n g ,  e x c i t i n g ,  n e w .  ( 9 3 )  
I n  P r i n g l e ' s  o p i n i o n ,  a c t i v i t i e s  s u c h  a s  s e n t e n c e -
c o m b i n i n g  g i v e  s t u d e n t s  " c o p i o u s  p r a c t i c e  i n  a  s m a l l  
n u m b e r  o f  s y n t a c t i c  s t r a t e g i e s  i n  t h e  e x p e c t a t i o n  t h a t  
t h e  p r a c t i c e  w i l l  m a k e  t h e  s t u d e n t s  i n t e r n a l i z e  t h e m ,  
a n d  s u b s e q u e n t l y  u s e  t h e m  s p o n t a n e o u s l y  i n  t h e i r  o w n  
w r i t i n g "  ( 9 4 ) .  s u c h  " e x p l i c i t "  s t r a t e g i e s ,  h e  a r g u e s ,  
a r e  a  t y p e  o f  g r a m m a r  t e a c h i n g  w h i c h  " h a s  n o  m e a s u r a b l e  
e f f e c t  o n  t h e  q u a l i t y  o f  s t u d e n t  w r i t i n g "  ( 9 4 - 5 ) .  
I n  a d d i t i o n ,  P r i n g l e  q u e s t i o n s  w h e t h e r  
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" e n c o u r a g i n g "  t h e  p l a i n  s t y l e  m a y  h i n d e r  t h e  d e v e l o p m e n t  
o f  c o g n i t i v e  a b i l i t i e s :  " A r e  w e  i n t e r v e n i n g  i n  c o m p l e x  
a n d  l i t t l e  u n d e r s t o o d  r h e t o r i c a l  t r a n s a c t i o n s  i n  a  w a y  
t h a t  w i l l  w o r k  t o  t h e  d i s a d v a n t a g e  o f  t h e  s t u d e n t ? " ·  
( 9 5 ) .  I t ' s  a n  i m p o r t a n t  q u e s t i o n  a n d  P r i n g l e  a d m i t s  h e  
h a s  n o  a n s w e r .  H e  d o e s ,  h o w e v e r ,  b e l i e v e  t h e  q u e s t i o n  
s h o u l d  b e  i n  t h e  m i n d s  o f  a l l  c o m p o s i t i o n  t e a c h e r s  f o r  
i t  i s  q u i t e  p o s s i b l e  t h a t  " w e  d o  n o t  u n d e r s t a n d  c l e a r l y  
e n o u g h  w h a t  w e  d o ,  n o r  w h y "  ( 9 8 ) .  
P r i n g l e  i s  n o t  t h e  f i r s t  t o  q u e s t i o n  o u r  e m p h a s i s  
o n  t h e  p l a i n  s t y l e .  N o r  i s  h e  a l o n e  i n  q u e s t i o n i n g  t h e  
u s e f u l n e s s  o f  s e n t e n c e - c o m b i n i n g  a c t i v i t i e s .  
I n  r e g a r d  t o  t h e  p l a i n  s t y l e ,  R i c h a r d  W e a v e r  m a d e  
h i s  p o s i t i o n  c l e a r  i n  1 9 5 3 .  I n  T h e  E t h i c s  o f  R h e t o r i c ,  
W e a v e r  s t a t e s  t h a t  t h e  e m p h a s i s  o n  t h e  p l a i n  s t y l e  i s  
t h e  r e s u l t  o f  a  c u l t u r e  w h i c h  h a s  i n c o r p o r a t e d  n e w  " G o d  
t e r m s , "  s u c h  a s  " p r o g r e s s , "  " e f f i c i e n c y , "  a n d  " s c i e n c e , "  
i n t o  i t s  l a n g u a g e  ( 2 1 2 . - 2 1 8 ) .  T h e  p l a i n  s t y l e ,  a s s e r t s  
W e a v e r ,  " w i t h  i t s  s u p p r e s s i o n  o f  b e a t s  a n d  i t s  
c o n s e q u e n t  e f f e c t  o f  h u r r y i n g  o v e r  t h i n g s "  d o e s  n o t  
d i s p l a y  " t h e  r e s p e c t  f o r  t h e  p o w e r s  a n d  l i m i t a t i o n s  o f  
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t h e  a u d i e n c e "  t h a t  t h e  " o l d "  o r  " p o l i t e "  s t y l e  d i d  
(  1 8 4 )  :  
I t  d o e s  n o t  g i v e  t h e  l i s t e n e r  t h e  r o u g h a g e  o f  
v e r b i a g e  t o  c h e w  o n  w h i l e  m e d i t a t i n g  t h e  
p r o g r e s s  o f  t h e  t h o u g h t .  •  •  •  
" [ S ] p a c i o u s n e s s "  h a s  a  q u i t e  r a t i o n a l  f u n c t i o n  
i n  e n f o r c i n g  a  m e a s u r e ,  s o  t h a t  t h e  m i n d  a n d  
t h e  s e n t i m e n t s  t o o  c a n  k e e p  u p  w i t h  t h e  o r a t o r  
( o r  w r i t e r ]  i n  h i s  t h o u g h t s .  ( 1 8 5 )  
T h i s  c a l l  f o r  " s p a c i o u s n e s s , "  a  c o n c e p t  c l o s e l y  
r e s e m b l i n g  a m p l i f i c a t i o n ,  i s  a l s o  m a d e  b y  R i c h a r d  O h m a n n  
i n  t h e  1 9 7 9  a r t i c l e  " U s e  D e f i n i t e ,  S p e c i f i c ,  C o n c r e t e  
L a n g u a g e . "  O h m a n n  a r g u e s  t h a t  o u r  p r e - o c c u p a t i o n  w i t h  
t o o  e x a c t  a  r e p r e s e n t a t i o n  o f  m e a n i n g  t h r o u g h  t h e  u s e  o f  
c o n c r e t e  w o r d s  m a y  t a k e  s o m e t h i n g  a w a y  f r o m  t h e  r e a d e r ' s  
a b i l i t y  t o  " u n d e r s t a n d  .  .  .  t r a n s f o r m  •  •  •  a n d  r e l a t e "  
t h e  l a n g u a g e  " t o  e v e r y t h i n g  e l s e "  ( 3 9 6 ) .  O h m a n n ' s  
b e l i e f  i s  t h a t  l a n g u a g e  i s  m a d e  r i c h e r ,  a n d  m o r e  
c o l o r f u l ,  t h r o u g h  t h e  u s e  o f  a b s t r a c t  n o u n s  o r  t h o s e  
w o r d s  " t h a t  a r e  m o s t  h e a v i l y  l a d e n  w i t h  i d e o l o g y "  ( 3 9 7 ) .  
A s  f o r  t h e  w r i t e r ,  t h e  l o s s  m a y  b e  e v e n  g r e a t e r .  
I n  f o r c i n g  s t u d e n t s  t o  c o m p r e s s  a n d  c o n c r e t i z e ,  w e  m a y  
b e  d i s c o u r a g i n g  " c r i t i c a l  i n q u i r y "  ( 3 9 7 ) .  
L i k e  
P r i n g l e ,  O h m a n n  i s  " c o n c e r n e d  t h a t  i n  t h e  c a u s e  o f  
i m p r o v i n g "  w r i t e r s '  s k i l l s  " w e  m a y  e n d  u p  i n c r e a s i n g  
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W h a t  W e a v e r ,  O h m a n n ,  a n d  P r i n g l e  a l l  a p p e a r  t o  b e  
s u g g e s t i n g  i s  t h a t  t h e  e m p h a s i s  o n  t h e  p l a i n  s t y l e  
l i m i t s  t h e  w r i t e r ' s  d e v e l o p m e n t  o f  c o m p l e x  i d e a s  a n d  
d e p r i v e s  t h e  r e a d e r  o f  t h e  o p p o r t u n i t y  t o  w i t n e s s ,  o r  
f u l l y  a p p r e c i a t e ,  t h e  w r i t e r ' s  s t r u g g l i n g  d e v e l o p m e n t  o f  
t h o s e  i d e a s .  
L i k e  t h e  p l a i n  s t y l e ,  s e n t e n c e - c o m b i n i n g  h a s  
r e c e i v e d  i t s  s h a r e  o f  c r i t i c i s m .  I n  " L i n g u i s t i c s  a n d  
W r i t i n g "  ( 1 9 8 5 )  W i l l i a m  S t r o n g  p r e s e n t s  a  c o m p r e h e n s i v e  
o v e r v i e w  o f  r e s e a r c h  b o t h  s u p p o r t i n g  a n d  r e j e c t i n g  t h e  
e f f e c t i v e n e s s  o f  s e n t e n c e - c o m b i n i n g .  W h i l e  h i m s e l f  a n  
a d v o c a t e  o f  s e n t e n c e - c o m b i n i n g  a c t i v i t i e s ,  S t r o n g  a r g u e s  
t h a t  f o r  t h e s e  a c t i v i t i e s  t o  b e  e f f e c t i v e  t h e y  m u s t  b e  
a c c o m p a n i e d  b y  " c o h e s i o n  a n a l y s i s , "  a t t e n t i o n  t o  t h e  
l e x i c a l  a n d  s y n t a c t i c a l  t h r e a d s  t h a t  w e a v e  s e n t e n c e s  a n d  
p a r a g r a p h s  t o g e t h e r .  S t r o n g  s t r e s s e s  t h a t  " g o o d  
s e n t e n c e s  .  •  .  d o  n o t  i n  t h e m s e l v e s  e n s u r e  q u a l i t y  
w r i t i n g , "  b e c a u s e  " m e a n i n g  i n h e r e s  n o t  o n l y  i n  b u t  a l s o  
b e t w e e n  s e n t e n c e s "  ( 7 8 ) .  
G r a m m a t i c a l ,  l e x i c a l  a n d  c o n j u n c t i v e  " c o h e s i o n "  o r  
" p o i n t i n g "  b e t w e e n  " t e x t u a l  u n i t s , "  a s s e r t s  S t r o n g ,  i s  
w h a t  d i s t i n g u i s h e s  g o o d  w r i t i n g  f r o m  b a d  ( 8 1 ) .  H e  
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i d e n t i f i e s  t h e  s i g n i f i c a n c e  o f  s e m a n t i c  a l t e r n a t i v e s ,  b y  
n o t i n g  h o w  e x p e r i e n c e d  w r i t e r s  e m p l o y  " o v e r  e l e v e n  
s y n o n y m s  p e r  1 0 0  t - u n i t s ,  w h e r e a s  t h e  l e a s t  c o m p e t e n t  
w r i t e r s  u s e d  n o n e "  ( 8 1 ) .  T h e s e  s e m a n t i c  t i e s  c l a r i f y  
m e a n i n g  b y  f a c i l i t a t i n g  s m o o t h e r  t r a n s i t i o n s  a n d  o v e r a l l  
c o h e s i o n .  
B u t  w i t h o u t  a  w r i t e r ' s  " c o m m i t m e n t "  t o  s u b j e c t ,  
S t r o n g  c o n c l u d e s ,  " a t t e n t i o n  t o  c o h e s i o n "  i s  f u t i l e  
( 8 3 ) :  " I n  t h e  f i n a l  a n a l y s i s  • • •  i t  i s  m e a n i n g  t h a t  
m a t t e r s  . . •  
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( 8 5 ) .  T h i s  p o i n t  s e e m s  t o  b e  a t  t h e  
c o r e  o f  o b j e c t i o n s  t o  a n o t h e r  p e d a g o g i c a l  a p p r o a c h  
t o w a r d s  s t y l e  - - i m i t a t i o n .  B y  a s k i n g  w r i t e r s  t o  
i m i t a t e  o t h e r  w r i t e r s ,  w e  s t r e s s  s t r u c t u r e  o v e r  c o n t e n t .  
I n s t e a d  o f  a s k i n g  w r i t e r s  t o  c o m m i t  t o  s u b j e c t s  a n d  
c r e a t e  m e a n i n g ,  w e  a r e  a s k i n g  t h e m  t o  a t t e n d  t o  
m e c h a n i c a l  p r o c e s s e s .  B u t  a d v o c a t e s  o f  i m i t a t i o n  
w i l l  q u i c k l y  r e s p o n d  t h a t  t h e  c h o i c e s  i n v o l v e d  i n  t h e  
m a k i n g  o f  m e a n i n g  a r e  e x p a n d e d  t h r o u g h  i m i t a t i n g  
e x p e r i e n c e d  w r i  t e ' r s .  
I m i t a t i o n  a d v o c a t e s  a l l  s e e m  t o  a g r e e  o n  t w o  
p o i n t s ,  t h e  f i r s t  o f  w h i c h  i s  u s e d  b y  m a n y  s e n t e n c e -
c o m b i n i n g  a d v o c a t e s :  
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1 .  t h a t  w h i c h  i s  a p p l i e d  g e n e r o u s l y  a n d  
d e l i b e r a t e l y  w i l l  e v e n t u a l l y  b e c o m e  
a u t o m a t i c ;  
2 .  t h r o u g h  i m i t a t i n g  o t h e r s ,  w r i t e r s  d e v e l o p  
t h e i r  o w n  u n i q u e  s t y l e s .  
I n  " T h e  T h e o r y  a n d  P r a c t i c e  o f  I m i t a t i o n  i n  
C l a s s i c a l  R h e t o r i c "  { 1 9 7 1 )  E d w a r d  P . J .  C o r b e t t  a d d r e s s e s  
t h e  f i r s t  p o i n t  b y  a s s e r t i n g  t h a t  t h e  c l a s s i c a l  o r a t o r  
d i d  n o t  i m i t a t e  a n o t h e r  t o  b e  l i k e  t h a t  p e r s o n  b u t  
r a t h e r  t o  b e  d i f f e r e n t .  T h e  " i n t e r n a l i z a t i o n  o f  
s t r u c t u r e "  i n v o l v e d  i n  i m i t a t i o n ,  h e  e x p l a i n s ,  i s  w h a t  
" s e t s  u s  f r e e "  a s  w r i t e r s  { 2 5 0 ) .  I n  d i s c u s s i n g  t h e  
v a l u e  o f  i m i t a t i o n  i n  t h e  h i s t o r y  o f  r h e t o r i c ,  C o r b e t t  
n o t e s  t h a t  t h e  " a n c i e n t  r h e t o r i c i a n s  t a u g h t  t h a t  
o r a t o r i c a l  s k i l l s  a r e  a c q u i r e d  b y  t h r e e  m e a n s  - - t h e o r y ,  
i m i t a t i o n ,  a n d  p r a c t i c e "  { 2 4 3 ) .  A n d  i t  w a s  t h i s  " s i m p l e  
t r i a d i c  f o r m u l a "  t h a t  " p r o v i d e d  a  s t r u c t u r e  a n d  a  
d i r e c t i o n  f o r  t h e  t e a c h i n g  o f  t h e  l a n g u a g e  a r t s  •  
f o r  o v e r  t w o  t h o u s a n d  y e a r s "  { 2 4 3 - 2 3 4 ) .  
R e n a i s s a n c e  s c h o o l s  s u p p l y  u s  w i t h  e x a m p l e s  o f  t h e  
t h r e e  " m o s t  c o m m o n "  i m i t a t i v e  e x e r c i s e s  
" m e m o r i z a t i o n ,  t r a n s l a t i o n  a n d  p a r a p h r a s i n g "  { 2 4 6 ) .  O f  
t h e s e  t h r e e ,  o n l y  p a r a p h r a s e  i s  s t i l l  a c t i v e l y  e m p l o y e d  
i n  t h e  c o m p o s i t i o n  c l a s s r o o m .  T r a n s l a t i o n  i s  n o  l o n g e r  
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a n  o p t i o n ,  s i n c e  t h e  m a j o r i t y  o f  o u r  s t u d e n t s  a r e  
" f u n c t i o n a l l y  m o n o l i n g u a l "  ( 2 4 8 ) .  A n d  m e m o r i z a t i o n ,  
a l o n g  w i t h  d e l i v e r y ,  d i e d  o u t  i n  t h e  f i f t e e n t h  c e n t u r y  
w i t h  t h e  a d v e n t  o f  t h e  p r i n t i n g  p r e s s ,  w h i c h  a l l o w e d  f o r  
t h e  d i s t r i b u t i o n  o f  p r i n t e d  s p e e c h e s  t o  s t u d e n t s  o f  
r h e t o r i c  ( 2 4 6 ) .  
C o r b e t t ' s  d i s c u s s i o n  o f  m e m o r i z a t i o n  i s  e x t r e m e l y  
i n t e r e s t i n g .  H e  c i t e s  Q u i n t i l i a n  o n  i t s  v a l u e :  
[ T h e  b o y s ]  w i l l  f o r m  a n  i n t i m a t e  a c q u a i n t a n c e  
w i t h  t h e  b e s t  w r i t i n g s ,  w i l l  c a r r y  t h e i r  
m o d e l s  w i t h  t h e m  a n d  u n c o n s c i o u s l y  r e p r o d u c e  
t h e  s t y l e  o f  t h e  s p e e c h  w h i c h  h a s  b e e n  
i m p r e s s e d  u p o n  t h e i r  m e m o r y .  T h e y  w i l l  h a v e  a  
p l e n t i f u l  a n d  c h o i c e  v o c a b u l a r y  a n d  a  c o m m a n d  
o f  a r t i s t i c  s t r u c t u r e  a n d  a  s u p p l y  o f  f i g u r e s  
w h i c h  w i l l  n o t  h a v e  t o  b e  h u n t e d  f o r ,  b u t  w i l l  
o f f e r  t h e m s e l v e s  s p o n t a n e o u s l y  f r o m  t h e  
t r e a s u r e - h o u s e  •  •  •  i n  w h i c h  t h e y  a r e  s t o r e d .  
( q t d .  i n  C o r b e t t  2 4 6 ,  f r o m  I n s t i t u t i o  
O r a t o r i a ,  I I ,  v i i ,  3 - 4 )  
N o t i n g  " u n c o n s c i o u s l y "  a n d  " s p o n t a n e o u s l y "  a s  k e y  w o r d s  
i n  Q u i n t i l i a n ' s  p a s s a g e ,  C o r b e t t  s t a t e s  ( 2 4 7 ) :  
a n y o n e  w h o  h a s  h a d  t h e  e x p e r i e n c e  w h i l e  
w r i t i n g  o f  h a v i n g  a  p h r a s e  o r  a  s t r u c t u r e  c o m e  
b a c k  t o  h i m  u n b i d d e n  f r o m  t h e  d e e p  w e l l  o f  t h e  
s u b c o n s c i o u s  m i g h t  b e  w i l l i n g  t o  c o n c e d e  t h a t  
t h e  r e s t o r a t i o n  o f  t h e  p r a c t i c e  o f  m e m o r i z i n g  
m i g h t  b e  a  g o o d  t h i n g .  
A n o t h e r  s u p p o r t e r  o f  i m i t a t i o n  i s  w .  R o s s  W i n t e r o w d .  
I n  " S t y l e :  A  M a t t e r  o f  M a n n e r "  ( 1 9 7 0 ) ,  W i n t e r o w d  
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e x p l a i n s  h o w  " m a n n e r  f o r c e s  m a t t e r "  - - h o w  w e  c o n s t r u c t  
l a n g u a g e  s h a p e s  m e a n i n g  ( 1 6 1 ) .  B e c a u s e  h e  b e l i e v e s  t h a t  
t h e  s e n t e n c e  i s  w h e r e  t h e  " r e a l  g e n e r a t i v e  c a p a c i t y  o f  
l a n g u a g e  l i e s , "  h e  a r g u e s  t h a t  t h e  i d e a l  w a y  t o  t e a c h  
s t y l e  i s  t o  h a v e  s t u d e n t s  i m i t a t e  a  g i v e n  s y n t a c t i c  
c o n s t r u c t i o n  w i t h  t h e i r  o w n  m a t e r i a l  ( 1 6 7 ) .  B y  
i m i t a t i n g  s y n t a c t i c  c o n s t r u c t i o n s ,  v i a  s e n t e n c e -
c o m b i n i n g  t a s k s ,  w r i t e r s  " i n t e r n a l i z e "  s t r u c t u r e s  w h i c h  
n o t  o n l y  f a c i l i t a t e  l a t e r  o r i g i n a l i t y  b u t  a s s i s t  i n  
c r e a t i n g  a n  a c u t e  a w a r e n e s s  o f  t h e  e f f e c t  f o r m  h a s  
o n  m e a n i n g .  
T h e  " e m o t i o n a l  a n d  i n t e l l e c t u a l "  e f f e c t s  t h a t  f o r m  
h a s  o n  m e a n i n g  a r e  w e l l  i l l u s t r a t e d  b y  W i n s t o n  W e a t h e r s  
i n  a  b r i e f  b u t  u s e f u l  a r t i c l e  e n t i t l e d  " T h e  R h e t o r i c  o f  
t h e  S e r i e s "  ( 1 9 6 6 ) .  T h e  t w o - p a r t  s e r i e s  c r e a t e s  a n  
" a b r u p t "  o r  " f i n a l "  e f f e c t :  S h e  w o n ' t  r e t u r n  b e c a u s e  
s h e ' s  f i n i s h e d  t h e  w o r k  a n d  s h e ' s  s t a r t e d  a  n e w  j o b .  
T h e  t h r e e - p a r t  s e r i e s  a p p e a l s  t o  r e a s o n  o r  l o g i c :  I f  
s h e  l e a v e s  t o m o r r o w ,  t h e r e  w i l l  b e  n o  T h a n k s g i v i n g ,  n o  
r e u n i o n ,  a n d  n o  c e l e b r a t i o n .  F i n a l l y ,  t h e  f o u r - p a r t  
s e r i e s  i s  m o r e  e m o t i o n a l ,  s o m e t i m e s  a  p l e a :  S h e  l e f t  
t h e  h o u s e  w i t h o u t  h e r  c a r  k e y s ,  h e r  p u r s e ,  h e r  h a t ,  a n d  
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h e r  c o a t .  
F r a n k  D ' A n g e l o  n o t e s  i n  " I m i t a t i o n  a n d  S t y l e "  
( 1 9 7 3 )  t h a t  t h r o u g h  i m i t a t i n g  o t h e r s  w e  n o t  o n l y  s p e e d  
u p  t h e  d e v e l o p m e n t a l  p r o c e s s  o f  a c q u i r i n g  w r i t i n g  s k i l l s  
b u t  a l s o  m a i n t a i n  " t h o s e  a s p e c t s  o f  s t y l e  t h a t  a r e  w o r t h  
p r e s e r v i n g "  ( 2 8 3 ) .  H i s  a p p r o a c h  i s  s i m i l a r  t o  C o r b e t t ' s  
s t a t i s t i c a l  t e x t u a l  a n a l y s i s ,  b u t  h e  h a s  s t u d e n t s  
i m i t a t e  t h e  s t r u c t u r e  o f  a  t e x t u a l  m o d e l  w i t h  t h e i r  o w n  
m a t e r i a l ,  i n  t h e  b e l i e f  t h a t  c l o s e  i m i t a t i o n  w i l l  a l l o w  
s t u d e n t s  t o  i n t e r n a l i z e  a l t e r n a t i v e  s y n t a c t i c  
s t r u c t u r e s .  
A n o t h e r  p r a c t i c a l  d i s c u s s i o n  o n  i m i t a t i o n  i n  t h e  
c l a s s r o o m  i s  p r e s e n t e d  b y  D . H .  K e h l  i n  " C o m p o s i t i o n  i n  
t h e  M i m e t i c  M o d e :  I m i t a t i o  a n d  E x e r c i t a t i o "  ( 1 9 8 6 ) .  
B o r r o w i n g  f r o m  B e n  J o h n s o n ' s  t h r e e  p a r t  p e d a g o g i c a l  
f o r m u l a ,  K e h l  n o t e s  h o w  i m i t a t i o  i s  c u r r e n t l y  t h e  
" m i s s i n g  c o n n e c t i o n "  ( 2 8 5 )  b e t w e e n  l e c t i o  ( r e a d i n g )  a n d  
e x e r c i t a t i o  ( p r a c t i c e ) .  
A f t e r  p r e s e n t i n g  t e s t i m o n i a l s  f r o m  n o t e d  w r i t e r s  a s  
t o  t h e  b e n e f i t s  o f  i m i t a t i n g  o t h e r  w r i t e r s ,  K e h l  
s t r e s s e s  t h a t  s u c c e s s f u l  i m i t a t i o n  r e q u i r e s  a  g e n e r o u s  
a m o u n t  o f  e x e r c i s e ,  m o v i n g  f r o m  g e n e r a l  t o  m o r e  s p e c i f i c  
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t a s k s .  H e  o f f e r s  a  v a r i e t y  o f  a p p r o a c h e s  a n d  e x a m p l e s ,  
b e g i n n i n g  w i t h  t h e  i m i t a t i o n  o f  t h e  t o n e ,  v o i c e ,  a n d  
p o i n t  o f  v i e w  o f  a n  e n t i r e  e s s a y ,  f o l l o w e d  b y  a n  
i m i t a t i o n  o f  t h e  " s t r u c t u r a l  p a t t e r n s  o r  m o d e  o f  
d i s c o u r s e "  ( 2 8 9 ) .  H e  a l s o  s u g g e s t s  p r e s e n t i n g  s e v e r a l  
p a r a g r a p h s  w r i t t e n  o n  t h e  s a m e  t h e m e  t o  s t u d e n t s  a n d  
t h e n  h a v i n g  t h e m  t r y  t h e i r  h a n d s  a t  a d d r e s s i n g  t h e  
s u b j e c t .  
L i k e  C o r b e t t  a n d  W i n t e r o w d ,  K e h l  b e l i e v e s  t h a t  
i m i t a t i o n  a t  t h e  s e n t e n c e  l e v e l  m a y  u l t i m a t e l y  p r o v e  t h e  
m o s t  b e n e f i c i a l .  I n  a d d i t i o n  t o  i m i t a t i n g  s p e c i f i c  
s e n t e n c e  t y p e s  a n d  p a t t e r n s ,  h e  s u g g e s t s  a s k i n g  s t u d e n t s  
t o  i m i t a t e  " t h e  s u c c i n c t n e s s ,  t h e  r h y t h m ,  [ a n d ]  t h e  
s e n s o r y  i m a g e r y "  o f  a  s h o r t  p o e m  b y  s u b s t i t u t i n g  w o r d s ,  
p h r a s e s  a n d  i m a g e r y  ( 3 2 3 ) .  
K e h l ' s  s u g g e s t i o n s  a r e  i n t e r e s t i n g  b e c a u s e  t h e y  
i l l u s t r a t e  h o w  i m i t a t i o n  c a n  a d d r e s s  m e a n i n g  i n  a d d i t i o n  
t o  f o r m .  T h e r e ' s  a l s o  a n  e l e m e n t  o f  p l a y f u l n e s s  t o w a r d s  
l a n g u a g e  w i t h i n  s e v e r a l  o f  h i s  e x e r c i s e s  t h a t  s t u d e n t s  
m a y  f i n d  a p p e a l i n g  a n d  w h i c h  w e ,  a s  t e a c h e r s ,  p r o b a b l y  
n e e d  t o  f o s t e r  w i t h i n  o u r  s t u d e n t s .  
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D i s c u s s i o n  
A s  c o m p o s i t i o n  t e a c h e r s ,  i t  i s  e a s y  t o  q u e s t i o n  
s h a r p  l i n e s  M i l i c  h a s  d r a w n  b e t w e e n  t h e o r i e s  o f  s t y l e .  
W h i l e  m a n y  o f  u s  m a y  n o t  a g r e e  t h a t  " s t y l e  i s  t h e  m a n , "  
w e  m i g h t  s t i l l  v i e w  s t y l e  a s  r e p r e s e n t i n g  a  w r i t e r ' s  
" a t t e m p t s "  t o  c o n v e y  t h o u g h t s ,  o r  t r u t h s ,  a s  h e j s h e  s e e s  
t h e m ,  w h i c h  o f t e n  f a i l  n o t  b e c a u s e  a  w r i t e r  l a c k s  
p e r s o n a l i t y ,  c o g n i t i v e  c a p a c i t i e s ,  o r  g o o d n e s s ,  b u t  d u e  
t o  l i m i t e d  l e x i c a l  a n d  s y n t a c t i c  c h o i c e s ,  o r  l i m i t e d  
f a c i l i t y  w i t h  t h e s e  c h o i c e s .  A s  f o r  t h e  O r g a n i c  v i e w ,  
t o  b e l i e v e  t h a t  m e a n i n g  c a n n o t  b e  s e p a r a t e d  f r o m  f o r m  
d o e s  n o t  n e c e s s a r i l y  i m p l y  t h a t  t h e r e  i s  o n l y  o n e  r i g h t  
w a y  t o  a d d r e s s  a n y  g i v e n  s u b j e c t  b u t  r a t h e r  t h a t  
v a r i a t i o n s  i n  s t r u c t u r e  c a n  g r e a t l y  i n f l u e n c e  m e a n i n g .  
R e g a r d l e s s  o f  t h e  t h e o r e t i c a l  s t a n c e  o n e  t a k e s ,  i t  s e e m s  
t h a t  l i n g u i s t i c  f l u e n c y ,  w h a t  c a n  b e  d o n e  w i t h  t h e  
c h o i c e s  a v a i l a b l e ,  p l a y s  a  c r i t i c a l  r o l e  i n  s h a p i n g  a n d  
p r e s e n t i n g  m e a n i n g .  
I n  a d d i t i o n  t o  i l l u s t r a t i n g  h o w  m u c h  o v e r l a p  o c c u r s  
b e t w e e n  c o m p o s i t i o n  t h e o r i e s ,  B e r l i n ' s  d i s c u s s i o n  
i n d i r e c t l y  i l l u m i n a t e s  t h e  f a c t  t h a t  a l l  t h r e e  o f  
M i l i c ' s  t h e o r i e s  o f  s t y l e  s h a r e  t h e  s a m e  e p i s t e m o l o g i c a l  
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p r e m i s e :  s o m e  t r u t h  e x i s t s  p r i o r  t o  l a n g u a g e .  A g a i n ,  
l i n g u i s t i c  f l u e n c y  d e t e r m i n e s ,  t o  a  g r e a t  e x t e n t ,  h o w  
s u c c e s s f u l  w r i t e r s  a r e  a t  i m p a r t i n g  a n y  s u c h  t r u t h s •  
I f  s t y l e  i s  c o m p r i s e d  o f  t h e  l i n g u i s t i c  " c h o i c e s "  
i n v o l v e d  i n  s h a p i n g  a n d  p r e s e n t i n g  m e a n i n g ,  
u n d e r s t a n d i n g  t h e  n a t u r e  o f  t h o s e  c h o i c e s  d o e s  a p p e a r  t o  
b e  c e n t r a l  t o  b o t h  u n d e r s t a n d i n g  a n d  e f f e c t i v e l y  
t e a c h i n g  s t y l e .  F o u r  y e a r s  a f t e r  M i l i c ' s  f i r s t  a r t i c l e  
o n  t h e o r i e s  o f  s t y l e ,  h e  p u b l i s h e d  a n o t h e r  a r t i c l e  
e n t i t l e d  " R h e t o r i c a l  C h o i c e  a n d  s t y l i s t i c  O p t i o n s :  T h e  
C o n s c i o u s  a n d  U n c o n s c i o u s  P o l e s "  ( 1 9 7 1 ) .  T h e  f i r s t  
a r t i c l e  a p p e a r s  t o  r e c e i v e  m o r e  a t t e n t i o n  f r o m  
r e s e a r c h e r s  i n t e r e s t e d  i n  s t y l e ,  w h i c h  i s  u n f o r t u n a t e  
b e c a u s e  t h i s  s e c o n d  a r t i c l e  h e l p s  e x p l a i n  w h y  t h e  
d e f i n i t i o n ,  t h e o r e t i c a l  p l a c e m e n t  a n d  t e a c h i n g  o f  s t y l e  
h a v e  l o n g  b e e n  p r o b l e m a t i c .  
M i l i c  q u e s t i o n s  h o w  m u c h  c o n s c i o u s  c o n t r o l  a  w r i t e r  
h a s  o v e r  s t y l e .  A l t h o u g h  t h e  t r a d i t i o n a l  v i e w  " i m p l i e s  
a  c o n d i t i o n  o f  t o t a l  c o n s c i o u s n e s s  o r  c o n t r o l  b y  t h e  
w r i t e r , "  i t  a l s o  " e m b o d i e s  . • •  a n o t h e r  v i e w  w h i c h  
c o n t r a d i c t s  i t "  i n  t h a t  s t y l e  i s  p e r c e i v e d  a s  t h e  
" s i g n a t u r e "  o f  o r i g i n a l i t y  ( 7 7 ) .  M i l i c  e x p l a i n s  t h a t  
-~-----~-~~~ ---~-----~---·~------------------~ 
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h i s  i n i t i a l  i n t e r p r e t a t i o n  o f  B u f f o n ' s  D i s c o u r s  s u r  l e  
s t y l e ,  c o n t a i n i n g  t h e  f a m o u s  a p h o r i s m  " s t y l e  i s  t h e  
m a n , "  w a s  t h a t  t r u e  e l o q u e n c e  c o n s i s t s  o f  t h e  " p r o p e r  
o r d e r i n g  o f  t h o u g h t s "  ( 7 8 )  w i t h  a  P l a t o n i c  v i e w  t o w a r d s  
a n  i d e a l  s t r u c t u r e  a n d  c o n t e n t .  I n  s h o r t ,  e x c e l l e n c e  i n  
s t y l e  i s  o n l y  a c h i e v a b l e  i f  t h e  w r i t e r  i s  a  g o o d  p e r s o n .  
T h e  p r o b l e m  M i l i c  f i n d s  w i t h  t h i s  e a r l i e r  i n t e r p r e t a t i o n  
i s  t h a t  i f  s t y l e  i s  s e e n  a s  t h e  a t t a i n m e n t  o f  a n  
" a c h i e v a b l e  p e r f e c t i o n "  t h e  q u e s t i o n  a r i s e s  a s  t o  
w h e t h e r  e v e r y  e x a m p l e  o f  c o m p o s i t i o n  h a s  s o m e  u l t i m a t e  
a n d  i n e v i t a b l e  o r d e r  o f  p e r f e c t i o n  t o  b e  d i s c o v e r e d .  
O r ,  M i l i c  a s k s ,  i s  s t y l e  a n  o r d e r  t h a t  t h e  w r i t e r  
" i m p o s e s  o n  t h e  r e f r a c t o r y  m a t e r i a l s  o f  t h o u g h t  
a c c o r d i n g  t o  h i s  o w n  u n i q u e  v i s i o n  o f  t h e  w o r l d ? "  ( 8 0 ) .  
I f  t h e  f o r m e r  i s  t r u e ,  t h e  w r i t e r  m e r e l y  f i n d s  t h e  " k e y  
t o  t h e  p u z z l e "  o f  s t y l e ;  i f  t h e  l a t t e r  v i e w  ( w h i c h  M i l i c  
b e l i e v e s  B u f f o n  m u s t  h a v e  i n t e n d e d )  i s  c o r r e c t ,  
i n d i v i d u a l  c r e a t i v i t y  i s  " u n e s c a p a b l e "  ( 7 9 ) :  
T h e  u l t i m a t e  e x t r e m e  o f  t h e  b e l i e f  t h a t  a  
w r i t e r ' s  p e r s o n a l i t y  d e t e r m i n e s  t h e  q u i d d i t y  
o f  h i s  s t y l e  i s  s u r e l y  t h e  c a s e  i n  w h i c h  t h e  
w r i t e r  c a n  e x e r t  n o  c o n t r o l  o v e r  t h e  s t y l e  a t  
a l l ,  a l l  o f  i t  b e i n g  d e t e r m i n e d  b y  h a b i t s ,  
a s s o c i a t i o n s ,  a n d  c o n d i t i o n i n g .  A t  t h e  o t h e r  
p o l e  i s  t h e  b e l i e f  t h a t  t h e  w r i t e r  c a n  
c o n s c i o u s l y  c o n t r o l  a n d  a r t i s t i c a l l y  s h a p e  
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e v e r y  d e t a i l  o f  h i s  u t t e r a n c e .  T h e  e v i d e n t  
u n d e r l y i n g  c o n t r a d i c t i o n s  i n  B u f f o n ' s  a r g u m e n t  
p e r h a p s  r e f l e c t  t h e  c u r i o u s  c i r c u m s t a n c e  t h a t  
s o m e  t r u t h  l i e s  a t  b o t h  e n d s .  O b v i o u s l y ,  i f  
h e  c h o o s e s  t o  d o  s o ,  t h e  w r i t e r  c a n  w e i g h '  
e v e r y  w o r d  b e f o r e  h e  c o m m i t s  h i m s e l f  t o  i t ;  
a n d  h e  c a n ,  m o r e o v e r ,  a l t e r  a t  w i l l  a n y  w o r d  
t h a t  h e  h a s  s e t  d o w n ,  s o  t h a t  h e  m a y  b e  
s a i d  •  •  •  t o  h a v e  c o m p l e t e  p o w e r  o f  h i s  
l a n g u a g e .  Y e t  a t  t h e  s a m e  t i m e  h e  c a n n o t  
c h o o s e  a n y  w o r d  t h a t  i s  n o t  p a r t  o f  h i s  
v o c a b u l a r y  o r  a n y  f o r m  •  •  •  n o t  i n c l u d e d  i n  
h i s  o w n  s y n t a c t i c a l  r e s o u r c e s .  H e  
c a n n o t  .  .  .  e x c e e d  h i s  i d i o l e c t .  E v e r y  
w r i t e r  •  •  •  k n o w s  h o w  m y s t e r i o u s l y  t h e  w o r d s  
d o  f l o w  o n  s o m e  o c c a s i o n s  a n d  r e f u s e  t o  o n  
o t h e r s .  A n d  y e t  t h e  t h e o r y  o f  s t y l e  a n d  t h e  
a p p l i c a t i o n s  o f  t h e o r y  .  .  .  h a v e  p r o c e e d e d  a s  
i f  t h e  p r o c e s s  o f  c o m p o s i t i o n  a n d  t h e r e f o r e  
t h e  s t y l i s t i c  p e r f o r m a n c e  w e r e  a  f u l l y  
c o n s c i o u s  p r o c e s s .  ( 8 0 )  
A s  e v i d e n c e  o f  t h e  " u n c o n s c i o u s  n a t u r e "  o f  
c o m p o s i n g ,  M i l i c  p o i n t s  t o  t h e  m e n t a l  p r o c e s s e s  o f  
s e a r c h i n g  o u t  o r  " s c a n n i n g , "  a n d  " g e n e r a t i n g , "  t h e  r i g h t  
w o r d s  a n d  f o r m s  f o r  t h e  " w o r d l e s s  t h o u g h t s  o r  i d e a s  i n  
t h e  m i n d , "  a s  w e l l  a s  t h e  s p e e d  a t  w h i c h  s t r i n g s  o f  
w o r d s  a n d  p h r a s e s  a r e  p r o d u c e d  ( 8 0 - 8 1 ) .  
H i s  c o n t e n t i o n  i s  t h a t  w e  o p e r a t e  f r o m  " l a n g u a g e -
g e n e r a t i n g  m e c h a n i s m s "  w h i c h  o f t e n  f o r m u l a t e  a n d  a p p l y  
l i n g u i s t i c  a r r a n g e m e n t s  w i t h  o n l y  o c c a s i o n a l  c o n s c i o u s  
a s s i s t a n c e  ( 8 1 ) .  G r a m m a r ,  e x p l a i n s  M i l i c ,  " s e e m s  t o  
t a k e  c a r e  o f  i t s e l f " ;  w h e r e a s ,  " m e a n i n g s ,  i n c l u d i n g  
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s p e c i f i c a l l y  l e x i c a l  c h o i c e s  .  •  •  s e e m  t o  r e q u i r e  m o s t  
o f  t h e  [ w r i t e r ' s ]  a v a i l a b l e  a t t e n t i o n "  ( 8 1 ) .  
A s  f u r t h e r  s u p p o r t  f o r  t h e  u n c o n s c i o u s  n a t u r e  o f  
c o m p o s i n g ,  M i l i c  c i t e s  t h e  f r u s t r a t i o n  m a n y  e x p e r i e n c e  
d u r i n g  r e v i s i o n :  
t h e  d e g r e e  t o  w h i c h  t h e  w r i t e r  i s  d o m i n a t e d  b y  
t h e  w r i t i n g  i s  s u g g e s t e d  b y  t h e  f r e q u e n c y  w i t h  
w h i c h  h e  f i n d s  i t  n e c e s s a r y  t o  d i s c a r d ,  t h r o w  
a w a y ,  a n d  s t a r t  a g a i n ,  a s  i f  t h e r e  w e r e  s o m e  
s a t i s f a c t i o n  i n  t h e  c l e a n  s l a t e  o r  a s  i f  t h e  
p r e v i o u s l y - g e n e r a t e d  l a n g u a g e  i m p o s e d  
i n t o l e r a b l e  c o n s t r a i n t s  o n  h i s  f r e e d o m ,  a s  i n  
f a c t  i t  d o e s  w i t h i n  s e n t e n c e s  o n  t h e  s y n t a c t i c  
l e v e l  a n d  b e y o n d  t h i s ,  a t  t h e  r h e t o r i c a l  
l e v e l .  ( 8 2 )  
T h e  d i s t i n c t i o n  b e t w e e n  u n c o n s c i o u s  d e c i s i o n s  o r  
( " h a b i t u a l " )  " s t y l i s t i c  o p t i o n s , "  d e r i v e d  f r o m  t h e  
" l a n g u a g e - g e n e r a t i n g  m e c h a n i s m , "  a n d  c o n s c i o u s  
d e c i s i o n s  o r  " r h e t o r i c a l  c h o i c e s , "  m a d e  " w h i l e  t h e  
m e c h a n i s m  i s  a t  r e s t ,  i s  e x t r e m e l y  s i g n i f i c a n t  ( 8 5 ) .  
D u r i n g  r e v i s i o n ,  w r i t e r s  a p p l y  " r h e t o r i c a l  c h o i c e s "  a s  
t h e y  c o r r e c t  e r r o r s  i n  d i c t i o n ,  s y n t a x ,  a n d  o v e r a l l  
o r g a n i z a t i o n  ( 8 5 ) .  U n l i k e  " s t y l i s t i c  o p t i o n s "  w h i c h  
" t a k e  p l a c e  b e l o w  t h e  s e n t e n c e  l e v e l , "  " r h e t o r i c a l  
c h o i c e s "  c a n  b e  m a d e  a n y w h e r e  b e c a u s e  " a n y  a s p e c t  o f  t h e  
t e x t  m a y  b e  c o n s c i o u s l y  s c r u t i n i z e d  a t  w i l l "  ( 8 6 ) .  
M i l i c  a r g u e s  t h a t  m a n y  h a v e  " e r r o n e o u s l y  t r e a t e d  
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a l l  d e c i s i o n s  c o n s t i t u t i n g  s t y l e  a s  c o n s c i o u s  
" r h e t o r i c a l  c h o i c e s "  w h e n  " m o s t  w r i t e r s "  k n o w  " v e r y  
l i t t l e "  a b o u t  w h a t  t h e y  a r e  d o i n g  w h e n  t h e y  w r i t e  a n d  
h a v e  " m u c h  l e s s  c o n s c i o u s  c o n t r o l  o v e r  t h e  f i n a l  p r o d u c t  
t h a n  i s  c o m m o n l y  s u p p o s e d "  ( 8 7 ) .  
C o m p o s i t i o n  t e a c h i n g  e f f o r t s  f a i l  b e c a u s e  t h e  
p r o c e s s  i s  u n c l e a r  a n d ,  M i l i c  a d d s ,  " e v e r y t h i n g  t h a t  
s u c c e e d s  h a s  a n  u n c a n n y  r e s e m b l a n c e  t o  t h e  p r e s c r i p t i o n s  
o f  Q u i n t i l i a n "  w h o  k n e w  t h a t  t h e  p r o c e s s  o f  w r i t i n g  
t a k e s  y e a r s  o f  p r a c t i c e  a n d  r e a d i n g ,  a s  w e l l  a s  
e x e r c i s e s  i n  i m i t a t i o n ,  a l l  p o i n t i n g  t o w a r d s  t h e  
" u n c o n s c i o u s  p r o c e s s "  i n v o l v e d  i n  t h e  " p r o d u c t i o n  
o f  l a n g u a g e  a n d  .  .  •  t h e  f o r m a t i o n  o f  i n d i v i d u a l  s t y l e "  
( 8 4 )  •  
B e c a u s e  " c h o i c e s "  a n d  " o p t i o n s "  b o t h  i m p l y  t h e  
e x i s t e n c e  o f  s e l e c t i o n ,  a n d  b e c a u s e  s e l e c t i o n  i s  a  
c o n c e p t  n o r m a l l y  a s s o c i a t e d  w i t h  c o n s c i o u s  d e l i b e r a t i o n ,  
w e  n e e d  t o  b e  c l e a r  a b o u t  M i l i c ' s  u s e  o f  t h e  t e r m  
" o p t i o n . "  
" S t y l i s t i c  o p t i o n s , "  a s  M i l i c  h a s  p r o p o s e d  
a n d  a s  I  w i l l  c o n t i n u e  t o  u s e  t h e  t e r m ,  r e f e r s  t o  t h o s e  
l i n g u i s t i c  c h o i c e s  t h a t  e l u d e  c o n s c i o u s n e s s ,  s u c h  t h a t  
t h e y  a r e  c o n d u c t e d  w i t h o u t  a w a r e n e s s  o r  i m p l i c i t l y .  
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I f  w e  a g r e e  w i t h  M i l i c  t h a t  b o t h  e x p l i c i t  
" r h e t o r i c a l  c h o i c e s "  a n d  i m p l i c i t  " s t y l i s t i c  o p t i o n s "  
c o n t r i b u t e  t o  a  w r i t e r ' s  s t y l e ,  w e  n e e d  t o  r e d e f i n e ·  
s t y l e  t o  i n c o r p o r a t e  b o t h  p o l a r i t i e s .  I n  o t h e r  w o r d s ,  
s t y l e  m u s t  i n c o r p o r a t e  b o t h  t h e  d e l i b e r a t e  a n d  t h e  
a u t o m a t i c  l i n g u i s t i c  c h o i c e s  i n v o l v e d  i n  m a k i n g  a n d  
p r e s e n t i n g  m e a n i n g .  s u c h  a  d e f i n i t i o n  r e q u i r e s  a n  
e c l e c t i c  a p p r o a c h  t o  s t y l i s t i c  t h e o r y ,  o n e  t h a t  a l l o w s  
f o r  t h e  i n f l u e n c e  o f  i n d i v i d u a l  f a c t o r s .  
M i l i c • s  d i s c u s s i o n  c l e a r l y  i d e n t i f i e s  t h e  c h a l l e n g e  
w e  f a c e  i n  o u r  a t t e m p t s  t o  t e a c h  s t y l e .  T o  a n s w e r  t h e  
q u e s t i o n  w h i c h  p r o m p t e d  t h i s  i n v e s t i g a t i o n  - - i s  s t y l e  
t e a c h a b l e ?  - - w e  n e e d  t o  a s k  w h e t h e r  i t  i s  p o s s i b l e  t o  
g o  b e y o n d  t e a c h i n g  c o n s c i o u s  " r h e t o r i c a l  c h o i c e s "  t o  
t e a c h  " s t y l i s t i c  o p t i o n s , "  w h i c h  m a y  p l a y  a  m u c h  m o r e  
s i g n i f i c a n t  r o l e  i n  t h e  a c t u a l  c o m p o s i n g  a c t .  W h i l e  
M i l i c  b e l i e v e s  t h a t  s o m e  " r h e t o r i c a l  c h o i c e s "  d o  
e v e n t u a l l y  b e c o m e  " s t y l i s t i c  o p t i o n s , "  t h e  c o n d i t i o n s  
t h a t  f a c i l i t a t e  t h i s  t r a n s f e r  a r e  n o t  w e l l  u n d e r s t o o d .  
O n c e  a  w r i t e r  i n c o r p o r a t e s  a  w e a l t h  o f  b o t h  
e x p l i c i t  a n d  i m p l i c i t  o p t i o n s ,  t h e s e  c h o i c e s  m a y  v e r y  
w e l l  b e c o m e  t h e  t o o l s  f o r  e x p e r i m e n t i n g  w i t h ,  d e v e l o p i n g  
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and sustaining (amplification) language-oriented ideas 
prior to or during the act of placing these ideas on 
paper, when a second and perhaps less chaotic level·of 
thought occurs. stated from another angle, if the 
conventional language we employ with one another differs 
from the language that exists in our minds, the 
"wordless thoughts and ideas" that Milic speaks of, 
transforming those wordless thoughts into a language 
that creates meaning for both the writer and the reader 
may require an ample store of both explicit and implicit 
choices. 
If writer "commitment" to material plays a key 
role in the making of meaning even at the sentence and 
inter-sentence level, as Strong indicates, is it 
possible that choices can even contribute to 
"commitment"? Most of us would agree that writing is 
"an act of discovery" and that much learning does indeed 
occur through writing, as Janet Emig asserts in "Writing 
as a Mode of Learning" (1977). But are we offering 
students the tools that they need to "discover" not just 
meaning but also relevance? Isn't linguistic facility 
critical for sustaining inquiry so that a writer may 
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"learn" from the act of writing? 
The criticism against the plain style seems to be, 
at least in part, a call for greater attention to 
amplification and its reward in the form of more 
developed and critical thought. With basic writers, 
teaching amplification may seem secondary to teaching 
clarity, but it seems to me that the two qualities 
are complementary since many ideas become clear only 
after they have been exhaustively explored through the 
act of writing. 
In light of Milic's distinction, Fortune's argument 
becomes questionable. In asserting that the process 
approach and its attention to invention has left 
attention to style by the wayside, Fortune implies that 
style has nothing to do with invention. Given that the 
boundary between free-writing and first drafts is fuzzy 
and the fact that any draft may prompt further 
invention, it is probably a mistake to deny the 
relationship between invention and style. To do so is 
to completely disregard "stylistic options" in favor of 
"rhetorical choices." It is similar to arguing that 
writers never develop arguments during the process of 
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writing, but only before they write or during revision. 
Clearly, we must continue to teach "rhetorical 
choices" because they are valuable tools for writers. 
But perhaps it's time we direct a fair share of our time 
and attention towards strengthening "stylistic options." 
As teachers of composition, I believe we must fill 
the missing gap Kehl speaks of, by re-instating 
imitation to its rightful position between reading and 
practice, so that our students may work towards 
internalizing, as Milic and Corbett point out, 
linguistic options. If we accept the initial stage of 
composing as a complex process of critical inquiry, 
internal reflection, and linguistic struggle, as well as 
the writing stage which may determine the success or 
failure of the finished product, we must place a greater 
emphasis on this stage in the classroom. In turn, 
perhaps we need to downplay audience considerations 
until final revisions take place, so as not to interfere 
or further complicate an already complex cognitive 
activity. 
If attempts are made to supply our students with 
more than just explicit "rhetorical choices," our 
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students will have the tools to not only manipulate but 
also to create meaning. We need to continually remind 
ourselves that semantic and syntactic limitations 
prohibit not just clear meaning for the writer's 
audience but also for the writer. For until a writer 
reaches the point in which syntactic and lexical 
facility allows for true harmony and logical linguistic 
representation of previously nonlinguistic thoughts, one 
can hardly expect satisfaction as a reader. 
Teaching style merely as conscious "rhetorical 
choices," during revision or editing, is inadequate. If 
we are willing to acknowledge that implicit "stylistic 
options" facilitate the development of critical thought 
and contribute to a writer's style, we must strive to 
instill these options to assist writers during the act 
of composing, at that moment when pen touches paper and 
the mind leaves its initial imprint. 
We know so little about the process whereby 
"rhetorical choices" become "stylistic options." Those 
who advocate imitation, as well as those who favor 
sentence-combining, firmly believe that through generous 
exercise that which is practiced deliberately will 
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eventually become habit, or automatic. But perhaps 
there is a more direct way to instill "stylistic 
options." One approach to imitation prose 
memorization -- may be one such possible means. 
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CHAPTER TWO: A RECONSIDERATION OF THE STYLISTIC VALUE 
OF PROSE MEMORIZATION 
Introduction 
In Rhetorica Ad Herennium, memory is referred to as 
"the guardian of all the parts of rhetoric" (295). 
Today, there's a movement underway by researchers in 
composition to reclaim this neglected but not 
forgotten classical canon of rhetoric. Since 
Ebbinghaus• first experiments over a century ago with 
his own memory for nonsense syllables (On Memory 
1885), psychologists have been busy trying to better 
understand this wonderful thing we call memory. By 
turning to their work, we may find answers to some of 
the more problematic aspects of teaching writing -- such 
as the teaching of style. 
A major reason why teaching style can be 
problematic is addressed by Louis Milic, in "Rhetorical 
Choice and stylistic Options: The Conscious and 
Unconscious Poles" (1971). Milic argues that many have 
"erroneously treated all decisions constituting style as 
conscious rhetorical choices, when "most writers" know 
"very little" about what they are doing when they write 
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and have "much less conscious control over the final 
product than is commonly supposed" (87). Milic makes 
an important distinction between "rhetorical choices," 
those conscious syntactic and lexical decisions usually 
employed during revision, and ("habitual") "stylistic 
options," those decisions that occur without our 
awareness during the act of composing. This distinction 
presents an interesting challenge. While we must 
continue to teach "rhetorical choices," because they are 
important tools for writers, perhaps we also need to 
devote a fair share of our efforts towards strengthening 
writers' "stylistic options." 
There are three reasons why strengthening writers' 
syntactic "stylistic options" seems important. First, 
applied syntactic fluency may partially determine how 
successful a writer is in clearly presenting his/her 
intended meaning. Secondly, syntactic choices allow for 
amplification. The ability to manipulate a written 
proposition, to view it from a variety of angles, may 
contribute to the development of ideas. Finally, as 
Scardamalia, Bereiter and Goelman explain, in "The Role 
of Production Factors in Writing Ability" (1982), 
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because writers face numerous competing demands for 
attention during the act of composing but can only cope 
with a limited number at a time, easing the attention 
directed towards just one of these demands, i.e. syntax, 
allows writers to redirect that attention to other high-
level rhetorical concerns, such as adapting an argument 
to a particular audience. 
The method of strengthening syntactic "stylistic 
options" advocated in this essay is prose memorization. 
Unlike the classical imitative practice of paraphrase, 
memorization has been excluded from current composition 
instruction. In addition to taking the stance that 
imitation stifles creativity and devotes undue attention 
to the mechanics of form over meaning, many view rote 
learning as simply too old-fashioned for the 20th 
century classroom. 
In "Imitation: Theory and Practice" (1951), Donald 
Clark explains that educators have always fallen into 
one of two groups: "the theoretics and the emperics" 
(21). The Romans were the "theoretics" who believed "in 
the efficacy of teaching sound doctrine through rational 
precepts, illustrated by approved models for 
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imitations"; whereas, today, most educators are 
"emperics," who hold "an equally strong belief in free 
experiment and assiduous and unguided practice as 
leading inevitably to improved learning" (21). Clark 
questions our need to take such "extreme positions" 
when we are free to partake of both "the traditional 
experience of the past and the free experimentation of 
the present" (22). 
A good example of an over-zealous attempt to 
disregard the past as we admirably move forward is 
addressed by Susan McLeod in "The New orthodoxy: 
Rethinking the Process Approach" (1986). Her argument 
is that our haste in embracing a novel approach to 
writing, the process-approach, may have caused us to 
throw out the wisdom of the product tradition, as well 
as overlook the weaknesses of this new orientation. 
Like Hall, McLeod does not perceive tradition and 
progress as incompatable, since her thesis is basically 
a call for a greater balance between the two. 
In the conclusion of her article, McLeod notes a 
"need to research the role of rote learning and 
imitation in learning how to write" since "Linguistics 
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has taught us that repetition and copying play a large 
role in the acquisition of spoken language" (19) • 
Contrary to McLeod's statement, it is a behaviorist's 
approach to language acquisition, and not the linguist's 
approach, that values the role of imitation. What 
linguistics has taught us is that language acquisition 
is species-specific and guided more by internal 
mechanisms rather than external stimuli, such as models 
or corrective responses. 
In "The Theory and Practice of Imitation in 
Classical Rhetoric" (1971), Edward P.J. Corbett cites 
Quintilian on the value of memorization: 
[The boys] will form an intimate acquaintance 
with the best writings, will carry their 
models with them and unconsciously reproduce 
the style of the speech which has been 
impressed upon their memory. They will have a 
plentiful and choice vocabulary and a command 
of artistic structure and a supply of figures 
which will not have to be hunted for, but will 
offer themselves spontaneously from the 
treasure-house • • • in which they are stored. 
(qtd. in Corbett 246, from Institutio 
Oratoria, II, vii, 3-4) 
Noting "unconsciously" and "spontaneously" as key words 
in Quintilian's passage, Corbett states (247): 
anyone who has had the experience while 
writing of having a phrase or a structure come 
back to him unbidden from the deep well of the 
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subconscious might be willing to concede that 
the restoration of the practice of memorizing 
might be a good thing. 
It's worth noting that when this type of phenomenon 
occurs it is not necessarily the meaning of the phrase 
that seems right for the writing in progress, but rather 
the rhythm or the syntactic pattern. Clearly, much of 
this pattern-making occurs without our awareness, at the 
level of a "stylistic option." What Corbett describes 
is an interesting example of a "stylistic option" that 
has risen to the awareness level of a "rhetorical 
choice." 
While prose memorization may seem old-fashioned, 
the best arguments in its favor since Quintilian arise 
out of 20th century psychology research into memory. I 
would like to review findings from three overlapping 
areas of memory research, findings that seem to provide 
adequate justification for a reconsideration of prose 
memorization: 
1. Due to the organizational demands required 
for successful recall, prose memorization 
may be an alternative to traditional 
approaches towards grammar. 
2. Under the right conditions, including 
voluntary rehearsal, memory for surface 
structure is possible. 
3. Implicit memory/learning may be less 
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resistant to decay than explicit 
memory/learning. 
In addition to examining these three areas of research, 
this essay attempts to provide a framework for a future 
empirical investigation into the question: will 
voluntary prose memorization increase a basic writer's 
"stylistic options"? In other words, can prose 
memorization lead to measurable syntactic development in 
written language production? 
Memory for Prose: An Alternative to Grammar 
Instruction? 
Perhaps traditional attempts to teach grammar have 
failed because we have been going about it in the wrong 
way -- the direct way, and treating grammar as if the 
rules we have devised from linguistic performance are 
meaningful to students once they are understood as 
rules. 
An alternative view towards grammar and one of the 
best arguments against teaching it directly is presented 
by Rumelhart and McClelland in "On Learning the Past 
Tenses of English Verbs" (1986). These researchers call 
into question the traditional belief that language 
acquisition is a "process of inducing rules," a process 
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conducted by what has commonly been called the "language 
acquisition device" (217). Grammar rules have been 
viewed as "explicit" yet "inaccessible" and the language 
acquisition device is assumed to have "innate knowledge 
of the possible range of human languages and, therefore, 
is presumed to consider only hypothesis within the 
constraints imposed by a set of linguistic universals" 
(217). What Rumelhart and McClelland propose is "that 
lawful behavior and judgements may be produced by a 
mechanism in which there is no explicit representation 
of the rule" (217). 
After designing a learning model of past tense 
verbs that exhibited the same stages of verb tense over-
generalizations that children exhibit, they propose that 
we may be able to "characterize" our "judgements of 
grammaticality" in the form of rules, but that such 
rules "are not written in explicit form anywhere in the 
mechanism" (217). In other words, while formulating 
grammar rules from linguistic performance may help us 
talk about grammar, the rules themselves are not 
meaningful in or for production. Instead, learning 
occurs through repeated exposure and processing. 
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An alternative to teaching syntactic choices 
through the direct teaching of grammar is teaching 
syntactic choice indirectly through application. Memory 
studies have found that we memorize prose by chunking 
words together at clausal boundaries. This is important 
because it suggests that prose memorization demands may 
strengthen writers' syntactic knowledge. 
In experiments by Ladefoged and Broadbent (1960) 
and Fodor and Bever (1965) subjects listened to 
sentences with superimposed auditory clicks. They were 
then asked to report on when the clicks occurred. 
Subjects often erroneously reported that the clicks 
occurred at major syntactic boundaries. Because phrase 
structures are processed as chunks to enhance sentence 
recall, it appears that the processing of the clicks had 
to await the processing of these chunks. Walter Kintsch 
notes, in Memory and Cognition (1982), that later 
studies reported clicks that weren't displaced, which 
"puzzled experimenters" until Seitz and Weber (1974) 
discovered that the nature of the test demands were 
responsible for the discrepancy (307). Apparently, the 
later studies did not ask subjects to remember and write 
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out the sentences, and then mark where the clicks 
occurred; instead, subjects were provided with prepared 
scripts and were only required to mark where each 
click was heard. Kintsch explains that giving subjects 
the written sentence "apparently eliminates for them the 
need to process it, and hence no phrase structure 
effects are obtained" (307). 
This is a remarkable finding because it suggests 
that, in general, it is only when we have to remember a 
sentence that we fully process its syntactic features. 
Kintsch argues that "syntactic analysis is not a goal in 
itself in sentence comprehension, but is subordinate to 
the goal of determining the meaning of sentences" (328). 
It's important to note that, as yet, we can only 
verify the psychological reality of phrase structures in 
language production. Whether we favor a Chomskian view 
that we are born or pre-programed with linguistic 
hardware that our native language taps into, a 
lexicalist view in which words rather than phrase 
structures are at the center of our linguistic 
operations, or Rumelhart and McClellan's view that the 
processes themselves determine linguistic operations, 
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the reality of constituent structure in production 
remains intact. Not only do we tend to pause between 
constituents, but when speech errors are made, as Maclay 
and Osgood report in "Hesitation Phenomena in 
Spontaneous Speech" (1959), we usually correct ourselves 
by repeating the entire constituent in which the error 
occurred. 
The findings of the click experiments suggest that 
the attention given to syntactic patterns during prose 
memorization are probably much greater than the 
attention normally devoted to syntactic features during 
reading or listening. When we are only being asked to 
comprehend a sentence, we pay little attention to 
syntactic features except when extracting key words 
proves inadequate for comprehension, due to variations 
of standard word order or ambiguous semantic cues. But 
when recall demands exist, the limits of short-term 
memory require that phrase structures be organized. 
In the well-known 1956 study "The Magical Number 
seven, Plus or Minus Two: Some Limits on our Capacity 
for Information Processing," George Miller reports that 
most individuals can only maintain five to nine units of 
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information in working memory. Miller argues that 
memory is limited not by the number of physical entities 
(letters, syllables, words) but rather by the number of 
meaningful chunks, whether they are nonsense syllables 
combined into meaningful units, words combined into 
meaningful phrases, or phrases combined into meaningful 
sentences. Whenever these units are combined, the 
amount of information that can be held active in short-
term memory, or stored away into long-term memory in 
endless hierarchies for later access, increases 
dramatically. In "The Magic Number After Fifteen Years" 
(1975), Donald Broadbent argues that the number of units 
that can be held by working memory is probably closer to 
five. 
One of the best known models for a linguistic 
chaining process is presented by Frazier and Fodor, in 
"The Sausage Machine: A New Two-Stage Parsing Model." 
As the title indicates, they compare parsing to a 
sausage machine, in which each word (sausage) is 
accessed, assigned a lexical and phrasal node and linked 
to adjacent words, to form groups averaging six words. 
These groups, or phrases, are then strung together into 
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phrase markers. They cite the limits of STM as evidence 
for this two-stage parser. 
While they contend that the construction of phrase 
markers proceeds "bottom-up," they also argue that , 
"within each stage of the parser, processing is not 
necessarily bottom up, nor is it necessarily top down" 
(317) but rather "information driven" (320). Phrase and 
sentence efficiency is attributed to what they term 
"minimal attachment," which, grossly over-simplified, is 
a parsing activity which results in utilizing the fewest 
number of words, attached to the fewest number of phrase 
units, thereby minimizing processing time and error 
probability (320). 
When individuals memorize prose they do so by 
grouping syntactic units together, as David Rubin 
reports in "Very Long-Term Memory for Prose and Verse" 
(1977). Rubin's subjects were asked to recall prose 
passages "learned • in the course of growing up in 
America" (611). In a series of five experiments, 
subjects were tested for recall of "The Preamble to the 
Constitution," "Hamlet's Soliloquy," "The 23rd Psalm," 
the "Gettysburg Address" and "The star-Spangled Banner." 
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While many students could not recall the entire 
passages, the material that they did recall was accurate 
and organized into surface structure units, ending at 
breath pause locations. 
All rote learning requires organization. Even "if 
input isn't organized," explains Kintsch, "a subject 
will impose some organization upon it to assist in 
recall or later retrieval" (250). With prose, recall is 
facilitated through the sorting and grouping of phrasal 
units. Presumably, these phrasal units can only be 
processed once they are identified as syntactic units. 
Therefore, prose memorization may be preferable over 
explicit grammar instruction as a means of strengthening 
syntactic repertoires. 
Memory for surface Structure 
In Rubin's study of prose recall only one-third of 
the subjects reported intentionally memorizing the 
material, while two-thirds reported no intentional 
efforts. Rubin points out that the extreme accuracy and 
high success rate of his subjects• verbatim recall is in 
strict contradiction to traditional views regarding poor 
memory for surface structure. 
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Prior to the mid-70's, the majority of research 
studies on memory emphasized that semantic rather than 
surface information is always better recalled by 
subjects. Memory theorists, most notably Craik and 
Lockhart ("Levels of Processing: A Framework for Memory 
Research" 1972) , devised levels-of-processing frameworks 
which posited that "depth" of processing facilitated 
both the durability of an encoding, and its successful 
recall. The semantic level was believed to reside at 
the deepest level, where the greatest number of 
encodings occurred. 
But the 70's produced an influx of new research, 
prompting the design of recursive or parallel processing 
models over hierarchial levels and stressing that the 
processes themselves rather than the level or kind of 
processing determine recall. The concept of "depth" 
took on new meaning; rather than referring to a 
semantics locale on a theoretical model, depth was 
redefined as the degree of complexity involved in 
encoding an item, contributing to its later successful 
recall. 
By 1979, Jacoby and Craik assert that material 
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which is difficult to encode will generally be easier to 
remember because "difficulty necessitates more extensive 
processing, which then results in the formation of a 
more distinctive trace" (12). In a sense, difficulty 
can be equated with novelty, for that which is 
unfamiliar may require new processes and encodings, 
whereas that which is familiar requires no or few 
alterations to pre-existing encodings. 
This shift in thought, from a levels-of-processing 
to a transfer-appropriate-processing theoretical 
construct, was prompted by a variety of research 
findings, all drawing the same conclusion: surface 
structure is not necessarily resistant to recall. For 
example, Paul A. Kolers conducted an experiment using 
normal and spatially transformed texts. In "A Pattern 
Analyzing Basis of Recognition" (1979), Kolers reports 
that, during repeat exposure, graphemically transformed 
(inverted mirror-image) sentences were recognized more 
often and more quickly than normal sentences. He 
interprets his findings, as follows: 
the semantic is usually remembered better, not 
because it is semantic, but because its 
acquisition requires particular analysis; the 
graphemic is usually lost, not because it is 
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graphemic, but because its acquisition 
requires little analysis, at least by the 
skilled reader. What is remembered better is 
what was analyzed more; the analytical 
operations themselves, their extent and 
complexity, account for performance. (384) 
Kolers comments on the crucial role of the subjects 
involved in the experiment, in that their "prior 
practice at making elaborations about various types of 
information and practice at interpreting the previously 
stored material" contributes greatly to success (390). 
This same attention to the individual is central to 
the thesis of Bransford, Franks, Morris and Stein in 
"Some General Constraints on Learning and Memory 
Research" (1979). Bransford et al. contend that the 
hypothesis that semantic processing leads to better 
memory than non-semantic processing may be based on the 
"relationships between to-be-learned inputs and the 
current state of the learner's knowledge and skills" 
(338). They argue that "the value or 'goodness' of 
particular acquisition activities can be defined only in 
relation to the nature of the testing context" (331) • 
Bransford et al. explain that "the mere quantity of 
elaboration is not sufficient to permit adequate 
remembering," because elaboration "can vary in its 
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effectiveness depending on the nature of the test 
situation (e.g., recall versus recognition)" and the 
present status of the learner's knowledge and skills 
(344-45). The authors point out that "a major reason 
for learning something" lies in its "transfer to new 
situations" (332). As an example, they cite language 
acquisition research by Bloom, Hood and Lightbrown 
("Imitation in Language Development: If, When and 
Why?"), who found "that newly acquired linguistic 
constructions take place in the context of highly 
familiar content words (especially verbs)," providing "a 
basis for new development" (Bransford et al. 352). 
In developmental psychology, this "basis for new 
development" is referred to as "headfitting." In the 
1979 article "Theories of Memory and the Problems of 
Development: Activity, Growth and Knowledge," Ann Brown 
defines "headfitting" as "the compatibility between what 
is known and what can be known." (225). Brown points 
out that what is meaningful to an individual is highly 
dependent upon the experiences one has had with 
something, the "task and subject compatibility" (252). 
In place of a levels-of-processing model, Bransford 
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et. al. advocate the transfer-appropriate-processing 
model, first proposed by Morris, Bransford and Franks in 
their 1977 article "Levels of Processing Versus Transfer 
Appropriate Processing." This new theoretical framework 
takes the concept of headfitting into consideration. 
Morris et al. describe the difference between the two 
frameworks, a difference that "involves • • . 
orientations towards the general problem of learning": 
In the current literature, the term "learning" 
is usually used synonymously with "learning a 
list of inputs," and the test is usually a 
test of memory for these inputs. However, 
even given the goal of remembering inputs, 
assumptions about the value of particular 
types of activities must be defined relative 
to the types of activities to be performed at 
the time of test. . • . The present 
orientation [transfer-appropriate-processing] 
assumes that learning involves learning from 
inputs as well as learning inputs. . . . 
[The] processes optimal for learning may • • . 
be different from those optimal for 
remembering the exact inputs presented during 
acquisition. . . . [N]onsemantic levels of 
processing need not result in inherently 
inferior traces representing what was learned. 
In short, transfer appropriate processing may 
sometimes involve the superficial levels of 
analysis that are deemed less adequate by the 
levels of processing approach. (531-2) 
It seems that what an individual chooses to process is 
guided not only by external factors, i.e. instructions 
to comprehend a passage or instructions to memorize, but 
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also by internal instructions to process whatever best 
promotes learning. If learning is achieved by 
processing surface features, presumably syntactic 
learning will occur. 
Research by Mark McDaniel suggests the 
distinctiveness of encodings produced by material that 
promotes internal processing instructions. In 
"Syntactic Complexity and Elaborative Processing" 
(1981}, McDaniel reports that "increased syntactic 
complexity produces more elaboration, which in turn 
produces better memory" (487). He found that self-
embedded sentences that were more difficult to process 
were better remembered than regular sentences, "but only 
for memory of syntactic information" and not semantics 
(487). He posits that if material "causes elaboration 
in surface domains, then that type of information will 
be remembered to some extent even if the task is to 
extract meaning" (494}. 
If we apply the concept of "headfitting" within the 
context of "transfer-appropriate learning" to syntactic 
learning, we would expect that only those syntactic 
patterns that are compatible with an individual's 
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current syntactic knowledge would be strengthened 
through prose memorization, in a fashion similar to 
what Bloom et. al. found. To identify compatible 
syntactic information, we may need to turn to the stages 
of syntactic development recognized by psycholinguists. 
Or, it may be possible that the rehearsal and recall 
demands of successful prose memorization would actually 
attend to "headfitting" limitations. Assuming that 
students were provided with a generous variety of 
syntactic patterns in any prose excerpts to be 
memorized, the memorization demands themselves may 
require that complete syntactic analysis be achieved. 
Since prose memorization requires generous rehearsal, 
early rehearsals could tackle initially compatible 
learning material, while later rehearsals could draw 
from this recently strengthened syntactic knowledge to 
foster the strengthening of yet more syntactic material. 
Perhaps the value of prose memorization should not 
be addressed in terms of increased syntactic knowledge. 
In Research on Written Composition (1986), George 
Hillocks, Jr., explains that researchers have known for 
a long time that first graders can employ most of the 
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grammatical patterns that adults use (63). Ability and 
actual application, though, are two different things. 
The concern, then, is increasing a writer's facility, or 
frequency and ease, of alternative syntactic patterns, 
rather than imparting knowledge of these alternatives. 
According to Jean Berko Gleason, several studies 
indicate that demonstrated syntactic growth "continues 
until Grade 12 or beyond" (247 The Development of 
Language). Given college freshmen writing levels, we 
have to assume that such growth can indeed occur 
"beyond" 12th grade. 
Recently, I supplied several college freshman 
writers, many of whom exhibit limited syntactic choices, 
with blank sentences containing only function words and 
punctuation, and were asked to create sentences that 
"worked" within the given patterns. The majority of the 
students did know and were able to apply many of these 
complex patterns, even though they appear to employ 
relatively few on their own. Because basic writers seem 
to possess a wealth of conscious syntactic patterns, yet 
apply relatively few as "stylistic options," these known 
but rarely employed patterns must exist in some kind of 
67 
weak or dormant state requiring practice in application, 
i.e. prose memorization. 
Clearly, the task of remembering prose requires 
surface elaboration, due to its organizational demands. 
What memory for surface structure research informs us is 
that if any of the syntax within the prose passage to be 
remembered presents a distinct challenge during 
processing, the application and pattern is assumed to be 
encoded in memory. 
Implicit Memory 
This argument in favor of a reconsideration of 
prose memorization could be classified as an argument 
for the value of implicit learning, a growing field of 
interest in memory research. In the conclusion of his 
article on memory for syntactic complexity, McDaniel 
addresses implicit learning when he notes the "pragmatic 
value" of surface structure research "with regard to 
instruction" (494-5): 
A common strategy in an instructional setting 
is to design various tasks and exercises that 
facilitate assimilation of the to-be-learned 
material. Another strategy might be to 
present the materials in a form that itself 
would facilitate acquisition. • . . Materials 
could be presented in a form that would induce 
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elaborate processing, and hence better memory, 
for information in a desired domain. 
In other words, indirectly teaching some things through 
application, and hence processing, may be a preferable 
method of instruction. Rather than trying to explain 
how grammar works and what syntactic options are 
available to writers, perhaps prose memorization can 
assist student writers by indirectly strengthening this 
information. 
Interest in the concept of implicit memory is 
' growing, as Daniel Schacter explains in the review 
article, "Implicit Memory: History and Current Status": 
Psychological studies of memory have 
traditionally relied on tests such as free 
recall, cued recall, and recognition. A 
prominent feature of these tests is that they 
make explicit reference to, and require 
conscious recollection of, a specific learning 
episode. During the past several years, 
however, increasing attention has been paid to 
experimental situations in which information 
that was encoded during a particular episode 
is subsequently expressed without conscious or 
deliberate recollection. Instead of being 
asked to try to remember recently presented 
information, subjects are simply required to 
perform a task • • • [in which] memory is 
revealed by a facilitation or change in task 
performance that is attributable to 
information acquired during a previous study 
episode. (501) 
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Research findings by Michael Masson, reported in 
"Memory for the Surface Structure of Sentences: 
Remembering With and Without Awareness" (1984), suggest 
that what is acquired implicitly may actually be better 
recalled than that which makes explicit demands upon a 
subject. Masson conducted a series of three experiments 
in an attempt to "test claims about the nature of 
surface memory and its influence on recognition 
decisions and reprocessing fluency" (580). In addition, 
he sought "evidence for the possible existence of 
perceptual [nonsemantic] memory for words in a sentence" 
(580). He explains his initial hypothesis: 
If surface memory and perceptual memory are 
based on the same aspect of episodic memory, 
then they should share two striking 
characteristics that have already been 
associated with perceptual memory: (a) it is 
not influenced by the amount of semantic 
processing at initial encoding, and (b) it is 
very stable over time. • • • (581) 
Through several carefully designed reading 
experiments, Masson was able to conclude that his 
subjects had formed "perceptual memories of the visual 
patterns of words contained in the sentences" (590). 
Perhaps more importantly, he found that these memories 
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"for specific patterns may be activated by new, visually 
similar patterns, thereby streamlining the 
identification of novel or less familiar words and 
promoting the development of fluent reading skill" (590-
1). since his experiments were carefully designed so as 
DQt to involve explicit decisions by subjects as to 
whether a target sentence's original surface form was 
repeated, Masson points out that his findings provide 
"powerful evidence for the existence of an enduring 
memory for surface structure" that is "not influenced by 
the amount of semantic processing • • • during original 
encoding" (589) • 
In his conclusion, Masson distinguishes between 
"two qualitatively different forms" of surface memory: 
1) "conscious decisions" which are not enduring, except 
for those that require "special processing" due to 
syntactic complexity (as McDaniel found), "pragmatic 
inferencing" due to "specific wording," or explicit 
instructions to remember form, and 2) a "very enduring" 
form of memory "based on the existence of perceptual 




Research into memory for prose, memory for surface 
structure, and memory without awareness seems to provide 
adequate justification for reconsidering the stylistic 
benefits of prose memorization in the composition 
classroom. 
Early in this investigation there was one nagging 
question that kept returning: why should prose 
memorization prove any more beneficial to the syntactic 
development of a writer than years of reading and 
listening to the language of others? Clearly, it 
shouldn't. But those of us who work with adult 
basic writers for only one short semester know that a 
semester's worth of reading cannot make up for years of 
neglect. 
What we need is an alternative pedagogical 
approach towards style, one that forces students to 
attend to surface structure. When reading or even 
listening to the speech of others, we generally remember 
semantic rather than surface features because we are 
most likely to be called upon to recall the "gist" of 
the material. But if we are asked to memorize material 
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verbatim, recall demands require surface attention. 
While sentence-combining activities hold promise, prose 
memorization may prove equally if not more beneficial 
because of its potential to facilitate or strengthen 
implicit, rather than explicit, syntactic facility. In 
other words, prose memorization may be a means of going 
one step beyond teaching "rhetorical choices"; it may be 
a means of indirectly instilling "stylistic options." 
Instead of presenting grammar directly, and treating it 
as if the rules we have devised from linguistic 
performance are meaningful once they are understood as 
rules, prose memorization provides an opportunity for 
writers to make grammar meaningful through application. 
The very process of successfully memorizing prose 
requires that surface features be analyzed, processed as 
units, and stored in memory. If any of the syntactic 
patterns within a prose passage to be memorized presents 
a challenge during analysis, the process and pattern is 
apt to be encoded in memory. This processing may or may 
not require explicit effort, but if difficulties are 
encountered in processing, the processing activity 
itself will probably be remembered, including memory for 
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surface features. While Masson's study (suggesting that 
implicitly acquired material may be less resistant to 
decay than explicitly acquired material) only addresses 
recognition in the context of reading fluency and does 
not address successful reproduction of learned patterns, 
the primary importance of his finding to this discussion 
is that it provides further re-inforcement for the view 
that surface features, specifically visual, can be 
encoded through implicit versus explicit memory. 
Of course, subjects involved in prose memorization 
are aware that they are stringing words together during 
rehearsal; but they are usually not aware, for example, 
that they have just attached an infinitive to a noun 
phrase, followed by a verb phrase, imbedded with an 
adverbial clause, strung onto a periodic sentence, etc. 
As children, we do not deliberately acquire grammar; 
instead, we implicitly acquire syntactic patterns. 
Native linguistic performance (what we actually say), 
like linguistic competence (our judgements concerning 
grammaticallity), is generally more spontaneous or 
automatic than deliberate or conscious. 
Assuming that syntactic maturity is enhanced 
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through prose memorization, one very important question 
remains: what conditions, if any, might facilitate the 
spontaneous reproduction of a specific syntactic pattern 
acquired in prose memorization during a subsequent · 
writing occasion? One possibility is that when a writer 
employs a previously familiar syntactic pattern that 
also existed in a ~emorized prose passage, an adjacent 
pattern strengthened during prose memorization would 
emerge as a new option for the writer's next sentence. 
If memory for visual and acoustic features are "natural 
by-products" of perceptual analysis, as Kintsch posits 
(237), it is possible that a writer involved in the act 
of composing will tap into a rhythm that is familiar 
only because it was experienced and processed during the 
memorization of the prose, similar to the phenomenon 
described earlier by Corbett. Or, as Masson's findings 
suggest, the visual encodings of a single word may 
possibly prompt recall of a previously encountered 
syntactic context. If mental scanning of the lexicon 
occurs, perhaps a variety of words under consideration 
may, in turn, prompt consideration of a variety of 
patterns in which the words have been previously 
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processed during memorization. Not all psycholinguists, 
however, support the concept of such language frames. 
Assuming that memorized syntactic patterns can be 
applied or reprocessed in new contexts, each additional 
pattern or "stylistic option" provides one more valuable 
resource for the writer. 
But to go beyond assumptions, we need further 
research into the stylistic benefits of prose 
memorization. Specifically, we need long-term studies 
designed to accurately measure pre- and post-
memorization applications of syntactic patterns within 
student writing samples. Only then can we fully 
determine the usefulness of rote learning as it may 
benefit the teaching of style. Merely analyzing two 
essays by a student, one written before memorizing prose 
and one written after, is inadequate, since in any given 
composition a student may not need to employ a pattern 
he/she has previously applied. And, as explained 
earlier, explicitly testing students for their knowledge 
of specific patterns before and after prose memorization 
is also an inadequate means of measuring applied 
syntactic fluency. To fully realize any increase in 
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syntactic facility, numerous before and after writing 
samples would need to be analyzed to determine what 
patterns dominate an individual's syntactic style, to 
determine what new patterns emerge, if any, following 
generous exercise in prose memorization, and to 
determine whether these patterns actually correspond to 
patterns present in the memorized prose. In regard to 
the concept of 11headfitting, 11 we may want to identify 
what syntactic processing is compatible with an 
individual's current syntactic knowledge, although this 
may not be necessary. Finally, since the material 
selected for memorization, as well as the task itself, 
may not appeal to all students, accounting for degrees 
of motivation would be desirable, although perhaps 
impractical. 
We have yet to empirically validate whether prose 
memorization will contribute to syntactic fluency. The 
possibility clearly exists, but more research is needed. 
For now, we have to trust the judgement of Quintilian 
and his followers, who valued imitation, as Corbett 
explains, not because it was a means of being like 
another person, but because it was a means of being 
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different: the "internalization of structure" may very 
well be what "sets us free" as writers (250). 
Because syntactic facility probably contributes to 
the development of ideas, the linguistic features of 
style appear to overlap invention. When the author of 
Rhetorica Ad Herrenium states that memory is "the 
treasurehouse of all the ideas supplied by invention," 
we can assume that memory both stores and lends items 
for invention. A better understanding of memory 
promises to benefit much more than a re-examination of 
the value of a classical approach towards the teaching 
of style in the composition classroom. As we learn more 
about memory, it seems plausible that memory will 
eventually be reclaimed as the mother canon, or "the 
guardian of all the parts of rhetoric," since memory 
seems to both draw from and contribute to a writer's 
understanding and application of each of the other four 
canons of rhetoric. 
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